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Abstract 
 
Gaps in Expectations for Paralegal Education:  
An Exploratory Qualitative Case Study 
Jeremiah Staropoli  
Dr. Deanna Hill, J.D., Ph.D. 
 
 
 
Gainful employment regulations are poised to irrevocably change the operating paradigm 
of for-profit education.  Career colleges that fail to provide training that leads to gainful 
employment of graduates may face fines or even closure.  This context makes meeting 
employers’ expectations more critical than ever before.  The purpose of this qualitative 
case study was to identify the gaps in expectations of the employers of paralegal 
graduates in order to increase educational related placements in that major at Career 
College A in Pennsylvania.  The study was conducted in two phases.  Phase one 
consisted of a content analysis to identify gaps between the standards and 
recommendations of two professional associations and Career College A’s curriculum.  
Phase two consisted of qualitative interviews with employers of paralegal graduates from 
proprietary programs to identify gaps between the standards, employer expectations, and 
Career College A’s curriculum.  The study found the following gaps in employer 
expectations: lack of knowledge on how to use current research tools used by paralegals; 
lack of legal writing and drafting skills expected of paralegals; and lack of practical 
experiences as paralegals.  Based on the findings, it is recommended that Career College 
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A assess the writing of incoming students in order to provide support, provide paralegal 
students with real-life experiences, and seek programmatic accreditation from the 
American Bar Association.  It is also recommended that future research includes a multi-
site comparison and a full curriculum review, in order to explore areas on which this 
study did not focus.  
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Chapter 1: Introduction 
Formal education has become an increasingly necessary part of the paralegal 
profession despite the fact that prior to the late 1980s, most paralegal training happened 
“on the job” without formal requirements.  Due to the increasing need for legal 
professionals who provide legal services at a greatly reduced cost, the past two decades 
have seen tremendous growth in formal paralegal education (National Federation of 
Paralegal Associations, 2013).  There are now several thousand institutions of higher 
education across the United States offering paralegal training programs from 
certifications to Master’s Degrees.  These programs are offered in community colleges 
and traditional four-year institutions, as well as in proprietary schools.  As such, these 
programs have also been particularly affected by new regulations that apply to most 
proprietary schools and many traditional colleges involving availability of financial aid, 
graduation rates, and job placement rates. 
The atmosphere in which higher educational institutions (HEIs) have operated has 
transformed considerably over the last several decades. Colleges and universities are 
rapidly increasing costs while federal and state student aid has noticeably dropped. 
According to Oliff, Palacios, Johnson, and Leachman (2013) “in the past five years, state 
cuts to higher education funding have been severe and almost universal.  After adjusting 
for inflation: 
 States are spending $2,353 or 28 percent less per student on higher education.  
 Nationwide, in the current 2013 fiscal year than they did in 2008, when the 
recession hit. 
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 Every state except for North Dakota and Wyoming is spending less per 
student on higher education than they did prior to the recession. 
 In many states the cuts over the last five years have been remarkably deep.  
Eleven states have cut funding by more than one-third per student, and two 
states — Arizona and New Hampshire — have cut their higher education 
spending per student in half (para. 1). 
 Kelderman (2011) wrote that “from 2010 to 2011, six states slashed college 
appropriations by more than 10 percent, with Missouri making the deepest cuts, 13.5 
percent” (para 5).   Kelderman (2012) went on to cite that there have been over 80 
accreditation negative actions regarding placement and retention.  These sanctions are in 
response to the increased scrutiny of the U.S. Congress into the practices of the 
proprietary sector of higher education. Therefore, it is vital for HEIs to collect and 
examine data on these legislative mandates, review their own practices and policies that 
may affect compliance, and remain up-to-date about paralegal-specific issues in 
employment settings (ACCSC, 2013). It is equally vital for HEIs to use this data to meet 
the ever-increasing scrutiny of a savvier consumer who demands more and better services 
for his or her dollar ().  This study will identify gaps between the education and skills 
provided by a paralegal training program at a proprietary school and the expectations and 
demands of local employers in the legal sector. 
The most extensive regulatory change affecting proprietary paralegal education is 
Gainful Employment, which will irrevocably change the operating paradigm of for-profit 
education and perhaps education as a whole. According to the U.S. Department of 
Education, “are targeting those programs that leave students buried in debt with few 
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opportunities to repay it” (ED.gov, 2014, para. 4). The main focus of the regulations is 
“More rigorous accountability than previous regulations: The new regulations are tougher 
than the Department's 2011 rules because they set a higher passing requirement and lay 
out a shorter path to ineligibility for the poorest-performing programs” (ED.gov, 2014, 
para. 4).  The Gainful Employment Regulations are aimed at   
Providing transparency about student success: The rule also provides useful 
information for all students and consumers by requiring institutions to provide 
important information about their programs, like what their former students are 
earning, their success at graduating, and the amount of debt they accumulated 
(ED.gov, 2014, para. 4).    
 
The main impact for this research is that the regulations are designed to ensure that career 
colleges are  
improving student outcomes: The regulations build on momentum toward 
increased accountability in higher education by setting standards for career 
training programs, including programs offered by for-profit institutions, to ensure 
they are serving students well. While the Department has seen encouraging 
changes in the past five years, it believes all career training programs can and 
should meet higher expectations (ED.gov, 2014, para. 4).  
 
 According to U.S. Secretary of Education Arne Duncan  
These new regulations will help ensure that students at these schools are getting 
what they pay for: solid preparation for a good job, We're giving career colleges 
every opportunity to reform themselves but we're not letting them off the hook, 
because too many vulnerable students are being hurt (Hamilton, 2011, para. 2). 
   
The legislature did recognize, however, that proprietary schools that are able to meet 
these new standards “provide important opportunities to Americans seeking to expand 
their skills and earn postsecondary degrees and certificates” (Hamilton, 2011, para. 3). 
Introduction to the Problem 
The National Association of Colleges and University Business Officers states “the 
effects of Gainful Employment include most offerings at for-profit institutions (except for 
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some liberal arts programs), as well as non-degree programs at public and nonprofit 
colleges and universities” (Gross, 2011, para. 2). Although the proprietary sector is the 
emphasis of this legislation to weed out poorly performing programs, thousands of 
undergraduate and graduate certificate programs at nonprofit and public institutions are 
also covered. According to the Department of Education, “the majority of gainful 
employment programs are offered by public two-year institutions (30,000 out of a total 
55,000)” (ED.gov, 2011, para. 6). The Department of Education further states that “ED 
added a number of provisions to the final rules in response to comments it received on the 
proposed rules. The most significant of these in terms of the number of program affected 
is an exception for small programs” (ED.gov, 2011, para. 6). These exceptions are 
targeted to exempting as many as 20,000 of the 30,000 programs offered by community 
colleges (ED.gov, 2011, para. 6). 
Career College A (CCA) is one of the many local career colleges that is 
floundering in its attempts to change how it delivers its Paralegal Associate’s Degree 
Program (APL) to its customers to produce better results in the job market and in 
determining the specific changes that must be made in this regard. The Career Placement 
Department has struggled to place even one student per week in a paid position in the 
legal sector, or even in closely related sectors, such as government employment.  The 
problem is that CCA has made little to no effort to collect information that would allow 
CCA’s owners to understand what employers want or need from a higher education 
institution regarding the skills and competencies that should be exhibited by a graduate of 
the APL program. 
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Statement of the Problem 
The for-profit school industry, which currently accounts for over 12% of all 
college enrollments (Hamilton, 2011) and approximately 49% of all paralegal student 
enrollments (National Federation of Paralegal Association, 2013) has fallen under 
negative scrutiny and extreme governmental regulation, including the Gainful 
Employment regulations (Hamilton, 2011). Proprietary schools are highly regulated in 
placement and retention metrics.  Career College A’s accreditor, the Accrediting 
Commission of Career Schools and Colleges (ACCSC), states in the Substantive 
Standards, Standards of Accreditation (Section VII(B)(1)(b)(iii)) that 70% of all students 
who graduate from an accredited school must be placed in an educationally-related 
position.  For example, a student who graduates as a Medical Assistant must be employed 
as a Medical Assistant.  At CCA, only 56% of paralegals were placed in educationally-
related positions according to CCA’s Gainful Employment Reporting to ACCSC for 
reporting year 2013 (ACCSC Annual Reporting Statistics, 2013). 
There are multiple reasons that account for low placement.  For example, one 
issue is that a gap exists between the standards of college and career readiness and the 
actual characteristics of the students recruited and admitted by proprietary schools. A 
study by ACT, the assessment organization, confirms that students cannot be well 
prepared for a career or college without rigorous preparation in core academic areas such 
as reading and mathematics (ACT, 2006). Another issue exists between the career 
services required by the type of student enrolled in the Paralegal majors in proprietary 
schools as compared to the services actually being offered presently in the industry. 
Hodge and Lear’s (2011) study found that career service departments in proprietary 
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schools did not have personnel or resources available during the hours when non-
traditional students were most able to be present to participate.  Therefore, the research in 
this study will focus on identifying the gaps in the expectations of employers in the 
Paralegal field as compared to the actual skills and abilities of APL graduates of CCA. 
Attitudes towards proprietary career education have shifted dramatically in the 
last decade.These institutions have currently come under fire for their failing placement 
rates and inability to teach skills that employers desire in a new hire.  Senator Tom 
Harkin (D-Iowa) began his scrutiny of proprietary schools in 2011 right after the Obama 
administration issued its first "gainful employment" rules (Zagier, 2011).  Concern about 
the for-profit industry has increased so much that the industry has now fallen under 
extreme, often impossible to satisfy, governmental regulation and oversight.  Therefore, 
to assess these failing placement rates, this study examined several factors that may 
influence a student’s ability to find employment upon graduation from a proprietary 
career college.  
In higher education, market forces are affecting higher education like never before 
(Clotfelter & Rothschild, 1993). Institutions are indebted to a customer service model 
based on service and outcomes versus the historical repository of knowledge.  While 
satisfying the demands of customers is not a new concept for these institutions (Cutlip, 
1971), customer service assessment has been underemphasized in higher education 
compared to the for-profit institutions. However, with increasing competition in the 
higher education marketplace, institutions will need to incorporate more of a customer 
service slant in delivering their services.  Those who comprehend this ideology will have 
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an improved probability of achieving their missions and vision statements more 
efficiently (Kotler & Fox, 1995).  
Kantrowitz (2010), in an article titled “What is Gainful Employment? What is 
Affordable Debt?,” details the suggested change in the definition of Gainful 
Employment in the Higher Education Act and what it means for higher education, 
particularly proprietary education. Most notably, Kantrowitz (2011) highlights 
difficulties with the debt-service-to-income threshold, the impossibility of a 90% loan 
repayment rate, the connection of study courses with precise professions, and the sheer 
amount of reporting data that is required for proprietary colleges to compile. 
Purpose and Significance 
The purpose of this study is to identify the gaps in expectations of the employers 
of APL graduates in order to increase placement in the paralegal major.  Furthermore, 
this study will make recommendations on how to continually align employer expectations 
with CCA.  The data will provide CCA’s owners the opportunity to review campus data 
as well as to compare campus data.  CCAs continual commitment to meet and exceed the 
goals of placement and remain compliant with the new Gainful Employment regulations 
is the reason this study is critical.   The outcomes and recommendations of this study may 
serve as the framework of developing data-driven decision-makers at CCA, which will 
ultimately further CCA’s growth and create sustainability. The study will provide 
direction in order to highlight the weaknesses of CCA practices and will also provide a 
framework for overall improvement in CCA’s drive to fulfill its mission, vision, and 
strategic plan. 
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This study employed a qualitative case study methodology to identify the 
expectations of employers in the APL field and how meeting these expectations related to 
graduate placement.  The usefulness of this study is not limited to the exclusive benefit of 
CCA as many other similar schools have recognized the need to understand and utilize 
data regarding retention, graduation, and placement (e.g., Cox, Schmidt, Bobrowski, & 
Graham, 2005; Herzog, 2005; Chapman, Parmar, & Trotter, 2008; Relles & Tierney, 
2013).   
Research Questions 
 The following questions will guide the research: 
RQ1:  How does the CCA curriculum compare to the accreditation standards for 
Paralegal students who graduate from the Paralegal (APL) programs?  
RQ2:  What are the employer expectations of Paralegal students who graduate from the 
Paralegal (APL) programs?  
(a) What are the academic expectations? 
(b) What are the non-academic expectations? 
RQ3:  What are the gaps between CCA curriculum, accreditation standards, and 
employer expectations of Paralegal students who graduate from Paralegal (APL) 
programs?   
Introduction to Conceptual Framework 
The framework for this study is based on two models and a theory.  The first 
model is the Evolution of a Predictive Model presented by Bailey, Bauman, and Lata 
(1998) in “Student Retention and Satisfaction.”  This model utilized campus-wide student 
satisfaction data from the 14-University Pennsylvania State System of Higher Education 
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(PSSHE).  The second model is from Ajzen and Fishbein’s (1980)  “Belief, Attitude, 
Intention and Behavior: An Introduction to Theory and Research”. The basis of this 
model is that attitudes impact intentions, which in turn predict actual behavior. By means 
of this framework, employer contentment can be used to predict that employers’ 
expectations are being met. If the expectations are being met, this will lead to 
employment of CCA’s Paralegal graduates (Keaveney & Young, 1997). 
 
Figure 1.  Reasoned Action Model (Azjen & Fishbein, 1975). 
The Reason Action Model is one that has been utilized for many years in for-
profit businesses. The Gap Theory indicates that satisfaction level is determined by the 
difference between the service performance as perceived and expected by the customer 
and what the customer, or the student in this case, actually receives (Parasuraman, 
Zeithaml, & Berry, 1986). For example, students may perceive in the admissions and 
orientation process that a school is filled with staff who are prepared to go to great 
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lengths in the areas of instruction, student services, and even social issues.  However, 
these students may be scheduled for a first semester class with a teacher they do not relate 
to and subject matter outside of their major study area that does not interest them.  This 
theory requires a school to align its faculty performance, schedule of classes, and student 
services with the expectations created in the entrance process (Parasuraman, Zeithaml, & 
Berry, 1986).   
 
Figure 2.  Illustration of gaps (Parasuraman, Zeithaml,& Berry, 1986).  
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Conceptual Framework 
 
Figure 3. Conceptual model of exploratory case study. 
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Definitions of Terms 
Advisory Board – Industry-specific experts that provide feedback on curriculum and the 
requirements of the industry regarding employment, skill level, and soft skills. 
Attrition – The loss of students throughout their enrollment at a higher education 
institution.  The opposite of retention. 
Customer Service – The overall activity of assessing and satisfying the needs of a group 
of individuals one provides a service to. 
Employer Satisfaction – The overall perception of employers that have hired graduates 
(e.g., softskills, workplace preparedness, competency). 
Gainful Employment – A general term referring to a job, especially a job that a student 
takes after graduation. In the most basic sense, gainful employment is any type of 
employment that leads to profit for the employee. 
Placement – Educationally-related employment after graduation. 
Retention – “The traditional definition of student retention was developed within a 
university context and focuses on the completion of a baccalaureate degree within a 
designated period of time. Retention was redefined by those writing about the community 
college context to include completion of a degree within a specified period of time, as 
well as continuing enrollment, and persistence toward the student’s self-defined 
educational goal” (Roman, 2007, p. 34). 
Strategic Planning – A “systematic process through which an organization agrees on – 
and builds commitment to – priorities which are essential to its mission and responsive to 
the operating environment” (Allison & Kaye, 2005, p.1). 
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Acronyms  
AAfPE –American Association for Paralegal Education  
ABA – American Bar Association 
ACCSC – American Commission of Career Schools and Colleges  
APL – Associates Degree in Paralegal Studies 
CCA – Career College A 
HEI – Higher Education Institution 
Assumptions, Limitations and Delimitations 
The primary assumption of this study is that there is a gap between employer’s 
expectations and graduates of CCA’s Paralegal program.  A secondary assumption is that 
all the students who were accepted into the APL program and passed the entrance exam 
are academically capable of academic achievement in a Paralegal program. There is also 
an assumption that all students who were accepted and graduated CCA’s Paralegal 
program have met the requisite minimal requirements of the program. 
The major limitation of this study is that all placement reporting data is self-
reported.  This is a limitation because the researcher has to rely on data that is not verified 
by an objective third party.  A second limitation is that the research is focusing on a 
single unit of analysis, which is the outcome of the program.  Finally, while the study 
describes student demographics and cultural factors, these factors will not be included in 
the analysis of this study. 
The main delimitation is that the researcher is focusing on one specific program 
versus the entire school’s academic offerings.  The researcher has chosen this program of 
18 
 
 
study because it is the foundation of the CCA.  The school began its 25 year history as a 
paralegal institution and produced high outcomes in placement for 20 of those 25 years.  
Summary 
In order to meet the mission, vision, and strategic plan set forth by CCA, and to 
have the available data for compliance with the Gainful Employment regulations, it is 
critical that CCA campuses understand employer expectations of a graduate of a 
Paralegal program.  The data collected focused on alignment of employer expectations, 
curriculum, and placement outcomes. The main focus of this data collection was on the 
Paralegal major that continually fails to meet placement benchmarks. This focus provided 
critical institutional data necessary for daily, short-term, and long-term decision making 
as well as relevant data relating to customer service assessment. This chapter outlined 
research and studies that illustrate current trends toward customer service assessment, and 
reviewed models of customer service as they relate to customer satisfaction.  
Furthermore, the theoretical framework provided the foundation for this study and the 
development of a system for collecting benchmarks and annual data pertaining to 
employer satisfaction as it relates to graduate placement. 
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Chapter 2: Literature Review  
The first factor that appears to play a significant role in a student’s ability to 
obtain employment after attending a career college is his or her level of preparedness in 
entering this type of institution in the first place. The research on college preparedness 
examines and supports the need for career schools and the reason why that sector has 
exploded in growth while at the same time coming under significant government 
scrutiny.  Topics considered by scholars in the area are numerous, varied, and provide an 
extensive narrative on the possible reasons students choose proprietary, career-orientated 
schools versus traditional schools.  One of the main areas of contention (ACT, 2006; 
Nodine, 2009) in this research is the disagreement over the exact definition of career and 
college readiness.  The National Governors Association (2011) focuses on another main 
area of contention in this research, which is whether or not students are forced to choose 
a for-profit career school over a traditional school due to an inability to achieve necessary 
academic and entrance testing results required by traditional colleges (Bloom, 2012).  
This then creates an issue for these students in that they are also ill-prepared for the 
academic rigor and quick pace of most career schools.  This issue then transitions to 
another debate amongst scholars as to whether or not career colleges should abandon 
traditional academic training and focus exclusively on vocation skills (ACT 2006, 
Bloom, 2012).   
The first stream defines the growing need for career/vocational schools to service 
a specific demographic.  Furthermore, it highlights the need for for-profit schools to be 
able to handle a segment of these students that may not be “elite” academics.  This stream 
provides a foundation of the need for career schools to have systems in place to prepare 
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students to become career ready in order to satisfy the requirements of employers.  This 
then leads nicely to the second stream of research. 
The second stream involves the relationship between customer satisfaction and 
loyalty to a company or product.  In this analysis, the career college is the company and 
graduates are the product in which loyalty must be created.  Potential employers are the 
customers who must be satisfied.  A connection can then be made between what satisfies 
customers in general in the business world and what will satisfy customers of career 
colleges – the employers. Overall this is the most developed stream.  The work of 
Reichheld et al. (2000) is supported by Geise et al.’s (2000) premises that employers rely 
on satisfaction criteria for hiring.  All of the scholars in this area agree that satisfaction in 
a product leads to increased loyalty in a number of ways (Geise & Cote, 2000; Loic, 
Jacques, & Xavier, 2010; Musa, 2005; Yang & Peterson, 2004).  However, there is 
disagreement as to which core traits and personal qualities employers are looking for in 
the product, defined here as the graduates of career college (Connolly, 2003; Davison, 
Brown, & Davison, 1993; Dulski, Kelly, & Carroll, 2006; Paranto & Kelkar, 2000; 
Pincus,1986).  This study assists in filling the literature gaps and resolving the 
disagreement regarding the most important traits that students should obtain prior to 
entering the particular professional fields that are associated with the specialties of many 
career colleges.  However, there is more to the picture than determining what qualities 
and skills career colleges should attempt to instill in their graduates.  These colleges must 
also be willing to focus their career services departments on the identified necessary 
skills and qualities that the employment market demands.   
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This leads to the final stream of research which is concerned with the proprietary 
higher education industry as a whole. The literature offers insight into the role and 
effectiveness of career services and placement initiatives offered by the proprietary 
industry.  The negative and positive outcomes identified in the literature provide a 
framework of reference for the proprietary industry as a whole and will allow these 
institutions to avoid the negative impact of a continued fall in student completion and 
placement rates. 
There is significant agreement that career colleges were created for, and filled a 
necessary purpose (Bennett, Lucchesi & Vedder, 2010; Chung 2012; Deming, Goldin, & 
Katz, 2011).  There is a general consensus that career colleges place far more emphasis 
and effort on career services than traditional colleges (Cellini, 2005; Freeman, 1974; 
Grubb, 2012).  However, there is a great debate about the quality and nature of the 
services currently being provided in the industry.  This area of debate has been the 
primary precursor to the massive amount of regulatory legislation that has recently been 
imposed on the Career College and proprietary school industry.  The greatest challenge of 
this stream was to find consensus on whether or not proprietary institutions have a place 
in higher education at all.  The debate is contentious.  For example, Loonin (2011) 
criticizes this educational sector for overburdening graduates with student loan debt.  
This coincides with Pollack’s (2010) research into the numerous fraud allegations against 
proprietary institutions for misuse of Title IV funds, which consist of government grants 
and loans.  This is also supported by Johnson’s (2011) research concerning the predatory 
practices of the for-profit sector.   
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College and Career Readiness 
Although there is little agreement in the industry as to what it means to be college 
and career ready, all scholars in this genre agree that when a student graduates from high 
school, he or she should be ready to either enter the workforce directly or continue on to 
additional levels of training.  An organization called ConnectEd has dedicated a great 
deal of time in researching what it really means to be college and career ready 
(ConnectEd, 2012).  ConnectEd (2012) has created a framework for defining college and 
career readiness that includes four core principles.  The ConnectEd (2012) study points 
out that there is no consensus in the education industry about what college and career 
readiness means.  The authors conducted extensive interviews with employers, students, 
educators, and higher education administrators in an attempt to develop an operational 
definition of college and career readiness (ConnectEd, 2012).  The hope of the authors 
was that by better defining these concepts, colleges and vocational schools will be better 
equipped to meet the placement and career goals of the students (ConnectEd, 2012).  Of 
major importance to the study participants were strong academic skills, advanced 
technological skills, creativity, problem solving skills, and analytical reasoning skills 
(ConnectEd, 2012).  This framework provides the foundation for a conclusive definition 
of college and career readiness that, in turn, will have major implications in terms of 
instructional techniques and overall teacher training (ConnectEd, 2012). 
ConnectEd (2012) establishes a foundation for its massive research project by 
reviewing prior studies on the state of education and employment in the United States.  
This review helped reveal that a number of studies conducted as recently as 2010 show 
that less than 50% of the population between the ages of 18 and 24 were steadily 
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employed.  This huge problem, ConnectEd believes, was caused by the segmentation of 
higher education into categories that fail to train a whole individual (ConnectEd, 2012).  
For example, career schools have become too focused on vocational skills and are not 
properly training students in academics and interpersonal skills whereas traditional 
colleges have become too focused on academics and are not properly providing students 
with real world technical skills.   
A study by ACT (2006) confirms that students cannot be well prepared for a 
career or college without rigorous preparation in core academic areas such as reading and 
mathematics. The ACT (2006) study examines the difference that exists in some high 
schools between educating students who are college bound and educating students who 
are planning to enter the workforce directly after high school.  The authors point out the 
huge discrepancy in the past between “academic” high school paths and “vocational” 
high school paths (ACT, 2006).  They conclude that, in the increasing global economy, 
all students should receive a combination of academic and vocational preparation (ACT, 
2006).  This study has major implications for the proprietary school industry, as programs 
in these institutions tend to focus more on vocational training and less on exclusively 
academic skills.  Changing the focus to a combination of both could potentially improve 
placement statistics for career college graduates.  Of greatest importance in terms of 
reading skills, this study found that particular focus should be given to reading 
comprehension, identification of cause and effect, meaning of words, generalizations, and 
conclusions ((ACT, 2006). Of greatest importance in terms of mathematical skills, this 
study found that particular focus should be given to basic algebra, geometry, data 
representation, and statistical thinking.  The ACT (2006) study makes many 
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recommendations for reaching competency goals for students in this area.  Of particular 
relevance to current research is the recommendation that high school educators openly 
communicate with college educators and employers about expectations and requirements 
for students to be successful in their future careers. 
 Adding to this problem of fragmentation and over-specialization is the ever 
increasing competition from others outside of the United States that is dominating global 
areas of employment such as manufacturing and technology.  ConnectEd (2012) 
concludes that this is the result of the fact that educational systems in other countries 
already understand the necessity for all students to be skilled in all areas including non-
traditional areas like creativity, attitude, and innovation.  Data for this conclusion was 
derived from a well-known study by Rotherman and Willingham (2008) which suggested 
that  
[w]hat’s actually new is the extent to which changes in our economy and the 
world mean that collective and individual success depends on having such skills. 
… If we are to have a more equitable and effective public education system, skills 
that have been the province of the few must become universal (p.5).  
 
 A study by Bloom (2012) confirms the extreme educational gaps of students in 
the United States as compared to students in other parts of the world. The Bloom (2012) 
study examined previous elements that involved the continuing decrease in 
manufacturing and other industrial jobs in the United States.  It was determined that the 
American college educational system has not kept pace with this trend in job decline, 
suggesting that over 70% of American college graduates in 2009 were deficient in four 
core academic subjects (i.e., English, math, reading, and science)(Bloom, 2012).  
However, a new approach for colleges was introduced to use in achieving ultimate career 
readiness through higher education.  The Bloom (2012) study adds an element to the 
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failings of the country’s educational system with regard to academic training and 
examines the country’s deficient handling of “transition points” and in reducing the 
overall high school drop-out rate.   Transition points are identified as the initial year of 
schooling in middle school and high school when a student is most vulnerable to falling 
off track for a variety of social, cultural, and educational reasons (Bloom, 2012).).  It is 
firmly recommended that there be a greater use of counseling staff in middle and high 
schools with specific training in child and adolescent psychology in order to combat these 
issues (Bloom, 2012). 
 A very similar study by the National Governors Association (NGA; 2011) 
produced a nearly identical outcome to the aforementioned study.  The study criticizes 
the No Child Left Behind Act and indicates that the Act has done little to improve college 
or career preparedness in most high schools (NGA, 2011).  It alleges that the current 
implemented measurements are not meaningful or accurate and drives “teaching to a test” 
mentality (NGA, 2011).  The authors recommend several measures for creating a new 
accountability model for high schools (NGA, 2011).  Some recommendations include 
using multiple measures to evaluate school performance rather than relying on one set of 
tests, providing incentives to schools that serve the most underrepresented populations 
and setting realistic goals for measurements used (NGA, 2011).  Because of the currently 
changing regulatory focus on proprietary schools, NGA (2011) provides some useful 
guidance on the thoughts of policy makers and legislators regarding education.  The 
authors additionally provide some immediate recommendations to be used to insure that 
students are college and career ready upon graduating from high school.  These 
recommendations include: use of multiple measures to determine school and district wide 
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performance levels; use of incentives for schools and districts that are representing the 
least served student populations; and use of more realistic goals that are targeted to 
specific schools in light of the specific obstacles faced by each school (NGA, 2011).  The 
study also offers long term goals that should be the focus of school districts throughout 
the country including creating assessments that measure not only academics, but also 
critical thinking, problem solving, persistence, and tracking college and career outcomes 
for graduates in order to better identify areas of weakness in a particular high school 
(NGA, 2011).  Interestingly, these long term goals are also the areas of immediate focus 
in the ConnectEd (2012) study. 
 ConnectEd (2012) suggests that the delivery of social-emotional skills is where 
the United States is most deficient in college and career preparedness.  Examples of such 
skills include time management, persistence, goal setting, and teamwork (ConnectEd, 
2012).  The implications for the education industry in this area are that curricula must be 
adjusted to allow for students to interact more with each other and with their communities 
in general as these types of skills cannot generally be taught through traditional methods.  
This is particularly true for students from backgrounds where they may be the first person 
in their family to obtain a post-secondary education or even to graduate from high school.  
Since research has consistently shown that students in this category are far more likely to 
attend career or junior colleges than traditional colleges (ConnectEd, 2012), the 
implications are particularly impactful in the proprietary industry. 
 The ConnectEd (2012) study leads directly to a secondary debate in the area of 
college and career readiness.  Specifically, this debate involves whether or not students 
entering for-profit colleges do so based on informed choice or because of lack of choices.  
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The ConnectEd (2012) study found that students who do not succeed in post-secondary 
educational environments are often the victims of a lack of understanding, not just a lack 
of academic ability.  One commonality among many students who do not complete their 
training programs after high school is a significant lack of contextual knowledge about 
items of primary importance like financial aid, admissions requirements, interaction with 
college level teaching staff, and college culture in general.  In fact, the Bloom (2012) 
study confirms that traditional colleges are not an attainable option to most students in 
lower socio-economic classes and in certain racial groups because their admissions 
procedures are not designed to identify and include students who struggle in classic 
academic areas.  One of the initial downfalls of the proprietary school industry was its 
desire to provide accessible education to this underserved population without properly 
considering the outcome of lower admissions standards and less rigorous academic 
preparation (Bloom, 2012). 
Customer Satisfaction 
 If the graduate of the proprietary school industry is seen as the product being 
produced by the industry and area employers are seen as the customers of the industry, 
the next major area of literature to consider is customer satisfaction.  Previous studies 
illustrate that customers will remain loyal to a product only when they are satisfied with it 
on many levels Parasuraman, Zeithaml,& Berry, 1986).  Therefore, employers will only 
hire and keep graduates of proprietary schools who satisfy all of their employment needs 
Accordingly, the for-profit school industry must also create a plan for producing 
graduates that meet these needs.  Creation of this plan will involve in depth consideration 
of research on customer satisfaction in general. 
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The pinnacle study in this area is the work completed by Parasuraman, Zeithaml, 
and Berry (2004).  This work focuses on the loyalty that is created in consumers by 
providing quality service.  The study provides a basic premise that consumers have 
certain expectations when conducting business with any organization and if these 
expectations are not satisfied, the customers will take their business elsewhere.  On the 
other hand, when expectations are met or exceeded by the product or service, consumers 
are likely to remain loyal and even to refer other business to the company.  A second 
premise is that when a consumer’s perception of a product or service is not equal to the 
reality of the product or service, those consumers will move on, but when perception 
meets reality in any business context, consumers stay and remain loyal.   
Customer service and retention are critical to the long-term sustainability of an 
organization. The 2006 Gartner study on customer service predicted that “most (60 
percent) employers who ignore customer-service functions will lose significant numbers 
of customers who will become frustrated with a lower (or poor) level of customer service 
and defect to competitors” (Kolsky, 2006, para. 4) The expenses from lost clients directly 
affect the profit and loss targets of a company (Gartner, 2006).  The study concluded that 
a whopping 80% of companies that minimize customer-service fail to meet these targets 
(Kolsky, 2006, n.p.) While the Gartner (2006) study and many other studies have been 
conducted outside of higher education, administrators work directly with students who 
are paying for services and a degree. Therefore, it is vital for higher education institutions 
to improve upon the four cornerstones of success.  
The Loyalty Effect is another relevant study that represents the proposition that 
businesses fail when they focus exclusively on profits and when they lose sight of the fact 
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that customer satisfaction and loyalty are actually the key to building profit (Reichheld, 
2000). Reichheld (2000) indicates that “[i]n a typical company, customers are defecting 
at the rate of 10-30% per year, employee turnover rates of 15-25% are common, and 
average annual investor churn now exceeds 50% per year” (p. 1).  Even employee bonus 
plans are too often based on the profit generated by employees rather than on the 
customer loyalty built when employees take the time to create lasting and satisfactory 
relationships with customers (Reichheld, 2000).  The authors quote some alarming 
statistics for those businesses that do not heed the value of customer service.  For 
example:  
[t]he average Fortune 500 Company expires in 40 years.  Most are outlived by 
their employees.  This short corporate lifespan suggests some flaw in our current 
profit before value thinking.  The true measure is customer loyalty.  Customers 
either come back for more, go elsewhere, or go out of business.  You gain 
customer loyalty by delivering superior value (Reichheld, 1996, p. 26). 
 
Reichheld (1996) outlines four key benefits that will result for any company who 
changes its focus from profit generating to building customer loyalty.  These four benefits 
are: (1) Increased revenue resulting from increased patronage from a loyal customer base; 
(2) Greater development of employee skills as working with a consistent customer base 
gives employees the chance to enhance performance over time through consistent 
customer feedback; (3) Increased loyalty from long term employees enhancing 
performance of the company overall; and (4) Reductions in the costs associated with 
competing with other companies in the industry as the risk of losing the customer base 
diminishes (Reichheld, 1996).  Reichheld (1996) further describes methods for 
transitioning from a profit driven company to a customer loyalty driven company, such as 
30 
 
 
attracting the right customers, motivating employees, retraining employees, and 
identifying reasons for customer defection. 
 In 1998, Bolton delved into the association of customer retention, intentions, and 
satisfaction. Bolton (1998) concluded that customer satisfaction data collection has 
critical fiscal impacts on organizations because the longer a business retains a patron, the 
longer they can obtain revenue from that consumer. In addition, according to Seymour 
(1993), increasing content and pleased customers, whether they are students, parents, 
alumni, or industry employer, should be a primary goal of the proprietary industry. 
Therefore, collecting data that focuses on client satisfaction at for-profit schools is critical 
in developing customer value. Research supports that the costs to draw a new client is 
higher than to retain one (Gemme, 1997), which makes client satisfaction a central factor 
for the success of every business.  
A study by Walter (2001) provides considerable testing of the theory that the key 
to business success is in creating customer satisfaction, trust, and commitment. The basic 
premise of the study is that:  
[c]ommitment is an essential ingredient for successful long-term relationships.  
Developing a customer’s commitment in business relationships does pay off in 
increased profits, customer retention, willingness to refer and recommend.  
Relationship marketing literature suggests customer satisfaction and trust as major 
determinants of commitment” (Walter, 2001, p. 1). 
 
Walter (2001) indicates that, while there are other studies in these areas, this particular 
study is the first to consider the additional element of “relationship value,” a newly 
identified area of relationship marketing with customers.  This new concept is defined as 
“ a customer’s perceived preferences for and evaluation of those product attributes, 
attribute performances, and consequences arising from use that facilitate achieving 
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customer’s goals and purposes in use situations” (Walter, 2001, p. 4).  The results of the 
study showed that the customer’s perceived value has a major impact on his or her 
intention to remain a customer, invest resources in the business, and maintain a long term 
relationship with the business (Walter, 2001).  The proprietary school industry is 
currently failing in this regard.  In fact, relationships with employers and 
employment/placement rates of the proprietary school industry have suffered so greatly 
in the past decade that Congress has intervened with new legislation and resulting 
penalties for any proprietary school that does not meet required standards (Ed.gov). 
Proprietary Institutions and Career Services 
From a historical perspective, the proprietary industry experienced its initial 
growth in the late 1980s and early 1990s as a need for industry-focused skills that were 
not being taught in traditional colleges became clear (e.g., the paralegal industry).  
Colleges did not have Paralegal training programs during this time period and the concept 
of a paralegal arose when attorneys began to train their own assistants on the job.  As the 
legal field expanded, the need for mass training of paralegals or legal assistants also 
expanded, and a number of career colleges were formed specifically for this area of 
training   Legislation at the time did not allow for government financial aid for students to 
fund this type of training creating a built in mechanism for selectiveness in admissions on 
the part of these schools.  More specifically, only students who could pay cash and who 
already had a strong academic background could attend these schools.  This resulted in a 
high success rate in terms of placement for students attending these types of proprietary 
schools at that time (Martin, 1994). 
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 As demand for paralegal and/or legal assistant training grew and training in other 
similar industries became necessary, changes in legislation and regulatory requirements 
followed and financial aid soon became available for students entering for-profit colleges 
(Martin, 1994).  The increased availability of government funding came with a 
coordinating desire on the part of most proprietary schools to increase enrollments in 
order to increase profits.   Shortly thereafter, the ownership of most for-profit schools 
made a dramatic shift away from private single ownership by people formally trained in 
the relevant vocation taught by the school to large publicly traded corporations with no 
particular expertise in any field of training (Pollack, 2010). The profit driven publicly 
traded corporations that currently own most proprietary schools is what has ultimately 
resulted in a myriad of legal problems for the industry.  The two most significant 
dilemmas resulting in these legal problems are the massive amount of student loan 
defaults by students attending proprietary schools and the lack of consistent accreditation 
standards involving academic rigor and statistical reporting on completion and placement 
(Martin, 1994).  To illustrate these two major problems, it is necessary to point out that, 
although for-profit schools account for only 12% of all enrollments of college level 
students, these schools comprise 43% of all federal student loan defaults (Clayton, 2012). 
As such, where the proprietary industry originally set out to fill a gap in the 
traditional college industry, the industry soon began to attempt to attract any student, 
whether well-prepared for college/career or not, in order to remain profitable Martin, 
1994).  For-profit institutions spend billions of dollars each year on marketing and 
recruiting as compared to traditional colleges that spend less than 1% of their budgets in 
this manner (Clayton, 2012).  Admissions personnel are pushed to enroll as many 
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students as possible, many times using fraudulent practices without regard to personal 
situations, capabilities, or aptitudes (Clayton, 2012).  As stated in a report to Congress by 
Senator Harkin (2011), a well-known advocate of reform in the proprietary school sector, 
“[i]n order to drive enrollment growth, for-profit schools spend heavily on television 
advertisements, billboards, phone solicitation, and web marketing.  The pressure on 
recruiters to enroll as many potential students as possible can give to recruiting practices 
that are overzealous or misleading” (para. 4).   This push for increased enrollments at any 
cost required a decrease in curriculum standards in order to keep students enrolled and 
paying tuition, regardless of their actual academic ability or potential for employment in 
their chosen industry.   
 Scholars who have compared the career services offered in the proprietary 
industry to those offered by traditional colleges have found that proprietary schools 
provide much more extensive assistance, but have possibly overlooked a number of 
issues important to employers.  For example, in a study by Grubb (2002), a number of 
employers in four industries traditionally dominated by proprietary schools were 
interviewed about their specific needs when hiring.  All of these employers agreed that 
specific work-related experience was as important to them as academic skills and that the 
reputation of the school from which the candidate had graduated was also of primary 
importance.  In fact, many of the employers in the Grubb study were willing to use 
informal hiring processes for graduates from schools with the best reputations in the 
industry.  It is the career services departments of proprietary schools that are most able to 
conduct public service and community activities that will assist in building a school’s 
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reputation.  Yet little of this type of outreach work is conducted by most proprietary 
schools. 
 Grubb (2002) also points out an additional failing of most career services 
departments in proprietary schools.  Specifically, he notes that proprietary schools are 
increasingly moving away from short certificate programs designed to provide intensive 
vocational training in areas with a great need for highly trained graduates who do not 
need degrees to excel in their fields.  Instead, many proprietary schools are increasing the 
lengths of their programs and striving to obtain Associate’s degree programs in order to 
compete with traditional community colleges.  Grubb (2002) sees these increased 
program lengths as a major obstacle to the continued success of proprietary schools in 
terms of meeting new placement requirements. 
 The last major point made by the Grubb (2002) study is that proprietary schools 
are failing in terms of recognizing the distinct needs of the specific populations that they 
serve.  Statistics consistently show that it is the low income, minority student that 
represents the highest percentage of students graduating from proprietary schools (Grubb, 
2002.  However, career services departments take no account of specific cultural factors 
that may affect this type of student during a job search or of the specific obstacles that 
these students may face in terms of preconceived opinions of employers.  
 In a study done for the National Association of Colleges and Employers (NACE) 
by Hodge and Lear (2011), an additional deficiency associated with career services and 
that is specific to the proprietary school industry was identified.  This deficiency was the 
lack of emphasis and availability of internship opportunities for students prior to 
graduation.  When surveyed, only 17% of instructors and staff members in the sampled 
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schools felt that outside work opportunities prior to graduation led to better employment 
opportunities after graduation (Hodge & Lear, 2011).  This must be examined in stark 
contrast to the students surveyed of whom 90% thought that an internship experience was 
a necessary step to employment after graduation (Hodge & Lear, 2011).  Hodge and Lear 
(2011) took their study one step further and confirmed that employers were far more 
likely to hire graduates who had completed an internship or co-op experience prior to 
graduation.  Furthermore, Hodge and Lear (2011) also identified another deficiency in the 
current functioning of career services departments.  It was determined that non-traditional 
students were not being well-served by career services departments because their 
schedules often prevented them from taking advantages of the limited services that were 
offered (Hodge & Lear, 2011).  Most non-traditional students have to work outside of 
school hours or have families to care for.  Thus, the Hodge and Lear (2011) study found 
that career services departments in proprietary schools did not have personnel or 
resources available during the hours when non-traditional students were most able to be 
present to participate. 
 One possible reason for the lack of accessibility to non-traditional students may 
be that the proprietary industry simply grew at a pace that was so rapid that most schools 
were unable to expand staffing and services at the same rate.  In an extensive historical 
outline of the rise of for-profit schools, Deming, Goldin, and Katz (2012) point out that 
the very growth of the industry may have led to its current state of distress.  In their rush 
to increase in size in order to increase the flow of newly available Title IV governmental 
funds, these authors suggest that the for-profit industry took its eye off of services, 
program quality, and student outcomes, all of which have suffered greatly in recent years.  
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The focus became almost exclusively on enrollment, resulting in many predatory and 
fraudulent practices in recruitment and enrollment of students.   
 A study by Bennett, Lucchesi, and Vedder (2010) confirms the findings of 
Deming et al. (2012) and attempts to isolate the exact differences between the traditional 
sector and the for-profit sector in terms of services to students and several other relevant 
categories.  Bennett et al. (2010) determined that the non-profit traditional college sector 
was far more focused on the student and concerned about things like new course 
offerings,  quality of facilities and teaching staff, and employment opportunities for 
students (Bennett et al., 2010).  By contrast, the for-profit sector was far more concerned 
with maintaining profitability, passing accreditation standards, and increasing 
enrollments.  It was further suggested that the “student is the customer” framework of the 
for-profit sector is actually a part of the problem (Bennett et al., 2010).  The authors 
indicate that giving students grades that they do not deserve and certificates or degrees 
that they did not earn may be satisfying the student/customer in the short-term, but is 
causing more damage in the long-term by producing an unemployable student with few, 
if any, actual work skills. 
 One of the biggest consequences of this type of behavior in the for-profit sector is 
the default rate by students who attended a proprietary school and have since been unable 
to find or maintain employment at a sufficient rate of pay to sustain loan repayment.  This 
phenomenon was studied extensively by Loonin (2011) of the National Consumer Law 
Center who discusses the astronomical default rates of proprietary school students and 
traces this trend to several pieces of legislation.  One law known as the “90-10 Rule,” 
provides that at least 10% of all revenues of a proprietary school must come from a 
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source other than governmental student aid funds (Loonin, 2001).  Another rule provides 
for severe penalties, including loss of ability to collect Title IV funds, if student default 
rates reach a certain designated percentage (Loonin, 2001).  Loonin (2011) found that all 
of this has led to some questionable accounting and reporting tactics on the part of the 
industry in an attempt to hide true figures from the government. 
Another interesting study in this area was conducted by a Temple University Law 
School professor who examined the impact of the proprietary school industry’s tendency 
to misrepresent data about placement and job opportunities to potential enrollees 
(Sparrow, 2007).  In this study, a number of proprietary schools were surveyed about 
their placement statistics and none of them reported percentages below 80% (Sparrow, 
2007).  However, when the researcher attempted to verify these numbers, the researcher 
identified four distinct ways in which proprietary schools are able to mislead potential 
students (Sparrow, 2007).  Most importantly, the data is self-reported by the schools 
themselves with little oversight by any regulatory agency or accrediting body until very 
recently.  Of secondary importance is the fact that the placement rates reported do not 
include information about completion rates.  Since completion is a necessary precursor to 
employment, the schools are able to mislead prospective students by accurately stating 
that they have 90% placement, but by leaving out the fact that this 90% represented only 
10% of the students who started the program (Sparrow, 2007).  Lastly, the study found 
that recruiters and admissions representatives were so predatory in their practices in this 
industry that they were able to carefully craft information for students regarding job 
opportunities that was clearly misleading, but not outright fraudulent or legally actionable 
(Sparrow, 2007).   
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 These findings were confirmed in a large scale investigation conducted by the 
Observatory for Higher Education and the National Consumer Law Center and reported 
by Loonin (2011). The investigation focused on the five largest publicly traded for-profit 
colleges – University of Phoenix, ITT Educational Services, Career Education 
Corporation, Corinthian Colleges, and Education Management Corporation.  All five of 
these organizations were found to be providing misleading information to students, 
accreditors, and state and federal regulators about completion and placement rates.  In 
fact, although all five of these organizations reported placement rates well above 80%, 
the investigation revealed that none of them had true placement rates that exceeded 60% 
(Loonin, 2011).  Thus, the proprietary school industry must strive for accuracy and 
integrity in reporting, in addition to, maintaining focus on the specific types of career 
services that the for-profit school student needs to succeed. 
 More specifically, the overarching and present concern of the proprietary school 
industry must be to achieve strict job placement and retention guidelines, in order to 
achieve compliance with strict legislative standards that have been introduced to the 
industry over the last three years.  To the extent that there is any question regarding the 
relevancy of research leading to a definitive roadmap in these areas of deficiency for 
proprietary schools, consider the following examples: 
In 2010 an undercover investigation of the industry conducted by the Government 
Accountability Office revealed that one third of the proprietary institutions under 
investigation had encouraged fraudulent practices such as falsification of financial aid 
forms.  Further, all of the institutions under investigation made deceptive or questionable 
statements about matters including accreditation, graduation rates, employment rates, and 
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expected salaries (Hethcoat, 2011).  A follow-up investigation the next year uncovered 
continued fraudulent practices and also revealed that the major players in the industry 
were admitting students who had no high school diplomas despite clear standards against 
this practice.  Undercover students who were told to intentionally perform below passing 
standards in class were given passing grades by many instructors anyway and, in at least 
a few instances, instructors actually appeared to encourage students to cheat in order to 
pass (Fein, 2011).  In May 2011, a graduate of the California Culinary Academy became 
the initiator of a class-action lawsuit involving thousands of graduates from the same 
institution alleging that the school misrepresented its job placement rate, exaggerated its 
prestige in the industry, and improperly suggested that it had a selective qualifying 
process (Hethcoat, 2011).  The school opted to make a settlement offer rather than face 
trial with an opening offer of $40 million dollars. 
 These startling accounts are certainly not exhaustive and many more serious 
claims against the proprietary school industry can be found with only a rudimentary 
search.  It is no surprise that instances like these have resulted in a colossal reform 
movement.  The Obama administration has heeded this call with a series of legislative 
and regulatory actions that tighten the requirements placed on the proprietary school 
industry and impose much more significant penalties on those who do not comply.  In 
July 2011, a regulation was introduced that clarifies and expands upon the proprietary 
school industry’s obligation to disclose graduation and job placement rates (Hethcoat, 
2011).  Prior to this regulation, proprietary schools were only required to reveal these 
statistics to potential enrollees if they calculated them.  The new regulations impose an 
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affirmative duty on all proprietary schools to properly calculate and disclose this 
information to prospective students for each program offered (Hethcoat, 2011).   
 By far the most significant response to the cry for reform is reflected in the 
Gainful Employment Act, which became effective in July 2012.  The crux of this 
legislation is to clarify previously existing standards requiring the proprietary school 
industry to prepare its students for “gainful employment in a recognized occupation….” 
34 C.F.R. 668.14(b)(26)(2010).  The mechanism used in this legislation to measure 
whether or not a school meets this standard was an examination of the amounts being 
paid by graduates on their student loan balances as well as a coordinating assessment as 
to whether or not the graduates are earning sufficient income to manage their overall debt 
(Hethcoat, 2011).  Specifically, proprietary schools must meet one of three statistical 
measurements in order to satisfy the provisions of the Gainful Employment Act:  (1) At 
least 35% of former students are repaying their loans; (2) The estimated annual loan 
payment of a typical graduate does not exceed 30% of his or her discretionary income; or 
(3) The estimated annual loan payment of a typical graduate does not exceed 12% of his 
or her total earnings.  
  
Chapter 3: Research Methodology 
As previously discussed, Career College A (CCA) is one of many local career 
colleges that is floundering in its attempts to change how it delivers its product to its 
customers to produce better results in the job market and in determining the specific 
changes that must be made. The Career Placement Department has struggled in this to 
place even one student per week in a paid position in the student’s field of study.  CCA 
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was placed on Show Cause, which is one step away from accreditation revoked,  by 
ACCSC for multiple reasons (ACCSC, 2013).  The primary reasons that the school was 
put on Show Cause were that CCA failed to meet placement and student graduation rates, 
failed to hold the required Employer Advisory Boards, and a lacked planning (ACCSC, 
2011).  
Feedback is received from employers on an informal basis and normally only if 
there has been an especially problematic incident with a student either during an 
interview or after placement with the employer.  A new employer satisfaction survey was 
recently drafted by the Career Services Department at CCA, but according to the 
Commission’s Report has not been used consistently.   Most notably the Commission 
noted that the issue of poor placement achievement centers on Paralegal (APL) graduates, 
which is the core foundational major that CCA is built upon. The Commission found that 
those positions that students are placed in rarely meet the income level required to 
balance the student’s debt as mandated by the Gainful Employment Act.   The problem is 
that CCA has made little to no effort to collect information that would allow them to 
understand what employers want or need from a higher education institution in regards to 
the needs of the employers business models in the paralegal major. 
In order to identify the possible gaps in curriculum and employer expectations, 
three research questions guided the study: 
RQ1:  How does the CCA curriculum compare to the accreditation standards for 
Paralegal students who graduate from the Paralegal (APL) programs?  
RQ2:  What are the employer expectations of Paralegal students who graduate from the 
Paralegal (APL) programs?  
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(a) What are the academic expectations? 
(b) What are the non-academic expectations? 
RQ3:  What are the gaps between CCA curriculum, accreditation standards, and 
employer expectations of Paralegal students who graduate from Paralegal (APL) 
programs?   
Research Design and Rationale 
This section describes the research approach and the research design to be used 
for this study.  For this study, a case study-based approach is implemented and is 
described in full detail, along with the implemented two-phase research design.  
Furthermore, the population, sample strategy, data collection procedures, and data 
analysis procedures are described. 
Research Approach 
While there are multiple designs available for research, this study utilized the case 
study approach.   Creswell (2007) defines a case study as a “qualitative approach in 
which the investigator explores a bounded system” (p. 73).  The rationale for choosing 
the case study method is that this study focused on one campus or the “case” of Career 
College A (CCA).  Therefore, because the study was narrowed to one case, the design fell 
under the parameters of a single instrumental case study (Creswell, 2007).  The primary 
consideration in using the case study approach, as Creswell states, is to ensure that 
procedures utilized across all groups are standardized and that anyone assisting in the 
collection of the data during the collection process is appropriately trained on these 
standardized procedures.  This will be the only way to ensure that the collected data is not 
influenced by personal variables (Creswell, 2012). 
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According to Yin (2009), there are four factors which support the utilization of a 
case study design: (1) the focus of the study is to answer “how” and “why” questions; (2) 
you cannot manipulate the behavior of those involved in the study; (3) you want to cover 
contextual conditions because you believe they are relevant to the phenomenon under 
study; or (4) the boundaries are not clear between the phenomenon and context. 
Therefore, this study will determine how employers determine their expectations of new 
hires and then how those expectations influence hiring decisions. It is in these settings 
that the employers and industry professionals’ decision making on their levels of 
expectations are developed. It would have been difficult for the researcher to have a true 
picture of employer’s decision making without considering the context within which it 
occurred. 
Case Study Site Description 
CCA is an urban school on the outskirts of Philadelphia, PA near a central hub of 
the inner city public transportation system.  The location is easily accessible to students 
living in Philadelphia as well as to students in a number of outlying suburbs as a result of 
its location near public transportation.  The area is primarily commercial with some 
scattered residential properties.  For those who choose to drive, there is metered parking 
available on the street as well as a commuter lot that is available for a minimal daily fee.  
Staff and faculty have access to a school owned parking lot several blocks behind the 
building. The facility itself occupies approximately 14,000 square feet on the 4th and 5th 
floors of a building that also houses a military recruitment office, several medical offices, 
and several other small businesses.  There are four fully equipped medical labs, four 
computer labs, and ten lecture style classrooms.  The facility also contains a conference 
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room, a large Learning Resource Center with several computer terminals and a small 
computer lab, a faculty area, an admissions office, a financial aid office, a front desk 
area/lobby, a faculty/staff lounge, a student lounge, and a number of administrative 
offices.   
There are numerous reporting engines for demographic information in the higher 
education industry.  Each method has both advantages and disadvantages. Demographic 
data is reported through Integrated Postsecondary Education Data System (IPEDS), the 
annual Pennsylvania State Statistical Report, and the yearly reporting for ACCSC, the 
accrediting body. Each body uses different dates for their individual requirements, so the 
demographic information is different depending on the agency. The researcher has 
chosen to use IPEDS data (see Figure 4) because it is a federally mandated database that 
all higher educational institutions utilize.  It is important to note that all data is self-
reported as discussed in the Limitations section of this study.  
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CCA 
  
 
 
 
Information 
Characteristics 
Description:  Private for-profit, 2-year 
 
 
 
Certificates 
offered: 
One but less than two years 
Degrees offered: Associate’s 
 
 
 
Library Information (2002 data) 
Print Material: 3,000 
Serials: 22 
 
Enrollment 
Total enrollment: 225 
Undergraduate enrollment: 225 
 
 
 
Percent of undergraduate enrollment 
by gender 
Men: 17.3% 
Women: 82.7% 
by race/ethnicity 
American Indian or Alaskan Native: 0.9% 
Asian: 0.4% 
Black or African American: 85.3% 
Hispanic/Latino: 3.6% 
White: 6.7% 
Race/ethnicity unknown: 3.1% 
(Enrollment data Fall 2011) 
Financial 
Academic year prices for full-time, first-time 
undergraduate students 
 
2012-13 2011-12 2010-11 
Tuition and fees $26,950  $22,915  $13,460  
Off-campus 
   
Room and board $10,170  $5,220  $4,944  
Other expenses $5,610  $1,880  $1,788  
Off-campus with family 
   
Other expenses $4,690  $1,800  $1,788  
 
(Source: IPEDS College data 2012-2013) 
Figure 4.  Description of IPEDS College data 2012-2013. 
Present enrollment at CCA can be divided into 90 evening/weekend students and 
325 day students. Because of the wide variety of programs offered and as a result of the 
fact that it is one of the few career schools in the area offering Associate’s degrees, CCA 
attracts over 500 students per year between the ages of 18-55.  
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The Associate’s degree programs offered included Paralegal, Business and 
Accounting, and Paralegal and Accounting combined. This study focused on the 
Paralegal Associates Degree (APL).   The Associate’s degrees were approved by the 
Board of Private License Schools (PLS), a division of the Pennsylvania Department of 
Education.  According to Pennsylvania Statute (2013):  
  (a) The curricula must provide the opportunity for the achievement of the stated 
objectives of the institution, as related to its statement of philosophy and mission, 
and must be structured in a group of coherent, integrated degree programs.  
 
(b) Degree requirements stated in this section may be stated in terms of semester 
credit hours or quarter credit hours, as determined by the institution and 
conforming to generally accepted academic practices. General education, as 
defined in this section, refers to the curricular inclusion of humanities, arts, 
communications, social sciences, mathematics, technology and science courses in 
support of the mission of the institution. A semester credit hour represents a unit 
of curricular material that normally can be taught in a minimum of 14 hours of 
classroom instruction, plus appropriate outside preparation or the equivalent as 
determined by the faculty. A quarter credit hour represents a unit of curricular 
material that normally can be taught in a minimum of 10 hours of classroom 
instruction, plus appropriate outside preparation or the equivalent as determined 
by the faculty. 
(c) An Associate’s degree exclusive of a specialized Associate’s degree must 
require the satisfactory completion of a minimum of 60 semester credit hours, 
which includes a minimum of 20 semester credit hours of general education, or a 
minimum of 90 quarter credit hours, which must include a minimum of 30 quarter 
credit hours of general education. 
  (d) A specialized Associate’s degree must require the satisfactory completion of 
at least 60 semester credit hours or a minimum of 1,500 clock hours or a 
minimum of 90 quarter credit hours. At least 70%, but no more than 80%, of the 
program must consist of specialized instruction that bears directly upon the 
employment objectives of the program; and at least 20% of the program must 
consist of general education. 
Enrollment requirements include verification of high school completion and a 
passing score for the specific program on the entrance exam. According to the Wonderlic, 
Inc. website (2012) “The Wonderlic Basic Skills Test is used to assess a candidate's basic 
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math and verbal skills for entry-level jobs, training programs and student admissions.”  
Successful completion of an interview and entrance essay is also required.   
Classes are from 45 to 90 hours in length and run from 8:50 a.m. to 2:30 p.m. 
Monday through Thursday and from 6:00 p.m. to 10:00 p.m. on Mondays, Wednesdays, 
and Thursdays.  CCA students’ progress through their program in scheduling wheels 
designed to provide maximum learning progression and group students together by 
program and course level.  
Site Access 
Issues of site access for this particular study were unique in that the researcher is 
the former Campus President of the site.  Traditional permission to enter the site was not 
required because the documentation selected for review is available online.  An 
additional consideration in the area of access is obtaining informed consent from all 
participants.  Employers who participated in this study were provided with a consent 
form detailing the nature of expected use of the data being gathered and indicating that 
they have the right to remain anonymous and/or to refuse to participate in the study if 
they so choose.  Participants were asked to sign the form to ensure understanding and 
consent prior to participation. 
A final issue in the area of access in this study was to ensure that the personal 
goals of the researcher, as the former president of the school, do not affect the analysis of 
the data.  As Maxwell (1996) stated in his consideration of this issue,  
[i]t is important that you recognize and take account of the personal goals that 
drive and inform your research. Eradicating or submerging your personal goals 
and concerns is impossible, and attempting to do so is unnecessary. What is 
necessary, in qualitative design, is that you be aware of these concerns and how 
they may be shaping your research, and that you think about how best to deal with 
their consequence (Maxwell, 1996, p. 219).   
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It will be important to examine the data objectively and refrain from imposing bias or 
misinterpretation.  Guidance in this area is provided by Marshall and Rossman (1999) 
who state that  
[t]o the extent that you have not made a careful assessment of ways in which your 
design decisions and data analyses are based on personal desires, you are in 
danger of arriving at invalid conclusions.  However, your personal reasons for 
wanting to conduct a study, and the experiences and perspectives in which these 
are grounded, are not simply a source of “bias” (see the later discussion of this 
issue in the section on validity); they can also provide you with a valuable source 
of insight, theory, and data about the phenomena you are studying (pp. 25-30). 
 
Analytical Model/Research Design 
 A two phase analytical model was developed for this case study.  The first phase 
of the research was a document content analysis to identify the alignment or gaps 
between the professional association standards and the CCA curriculum.  The second 
phase was a qualitative interview analysis to identify the employer expectations and the 
gaps between the expectations and CCA curriculum.  The populations and sample and 
data collection methods will be described for each phase. 
The data gathered in this study needed to be sequential.  In the first phase of the 
research design, archival documents needed to be reviewed from both CCA and the 
associations of the paralegal community. The researcher utilized CCA’s published 
catalog that outlined the offered degree courses.  The syllabi were not available publicly; 
therefore, the researcher used the available information from the course descriptions. The 
catalog is the required publication that outlines the approved degree course work by the 
State of Pennsylvania’s Board of Private Listened Schools.  According to Sage 
publications (2006) “probably the greatest strength of content analysis is that it is 
unobtrusive and nonreactive” (p. 108).  This review of documentation provided the 
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foundation for a comparison of “industry standards and requirements” to the objectives of 
CCA’s paralegal programs. Two associations were chosen based on several criteria, 
including the makeup of their membership, their recognition in the industry, and the 
standards they provide for paralegal education.  The ABA has a Paralegal standing 
committee that “has a 30-year history within the ABA. Its mission is to improve the 
American system of justice by establishing ABA standards for the education of paralegals 
and by promoting attorneys' professional, effective and ethical utilization of paralegals” 
(ABA, 2014, para. 3).  The AAfPE is the “nation’s largest and continuously operating 
organization dedicated to promoting quality paralegal education” (AAfPE, 2014, para. 2).  
The researcher then reviewed ABA programmatic standards and compared the required 
courses for ABA to the approved courses of CCA.  According to the ABA standards, 
there are three categories: general education, legal specialty, and additional course work.  
According to the ABA’s “Guidelines for the Approval of Paralegal Programs” (effective 
September 2013), the following is required: 
(1) 60 semester credits or equivalent 
o 18 semester credits or equivalent of general education courses 
o 18 semester credits in legal specialty  
o 24 semester credits can be additional coursework that supports the 
Paralegal certification or degree 
(2) If the institution is a clock hour program, then 900 contact hours is required 
o 270 contact hours of general education courses 
o 270 contact hours of legal specialty courses 
o 360 contact hours of additional courses 
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The researcher analyzed the semester credit hours because CCA is a term-based school 
and the information was readily available in the course catalog.  
The AAfPE’s “Statement on Academic Quality” (1998) and the “Paralegal Core 
Competencies” (Revised 2002) identify nine Core Competency Areas that the 
organization recommends be incorporated in a Paralegal curriculum:   
(1) Critical Thinking Skills 
 
(2) Organizational Skills 
 
(3) General Communication Skills 
 
(4) Legal Research Skills 
 
(5) Legal Writing Skills  
 
(6) Computer Skills 
 
(7) Interviewing and Investigation Skills 
 
(8) The Paralegal Profession and Ethical    
 
(9) Law Office Management Skills 
  
The purpose of the second phase of the research design was to explore what 
industry professionals expect from a paralegal.  Kahn and Cannell (1957) describe 
interviewing as “a conversation with a purpose” (p. 149).  The interviews consisted of 
questions designed from the document review in the first phase.  The second phase of the 
research design was semi-structured qualitative interviews with lawyers who hire 
paralegals and CCA faculty lawyers.  The interviews were conducted via telephone.  For 
the CCA faculty lawyers, the same protocol as above was observed but the questions 
were designed specifically to the skillset of CCA graduates and if those graduates met the 
expectations of the employers.   
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Populations and Samples 
A purposive sampling method was chosen for this research. Patton (2005) stresses 
the importance to select “information-rich cases for study in depth. Information-rich 
cases are those from which one can learn a great deal about issues of central importance 
to the purpose of the research, thus the term purposive sampling” (p. 169). The purpose 
of this research was to explore what the expectations of employers of proprietary 
graduates are in relation to hiring. According to Polkinghorne (2005), “individuals who 
can provide relevant descriptions of an experience are primarily those who have had or 
are having the experience” (p. 140).   
Phase One Population and Sample 
In regards to this study those professional associations referenced above are the 
following: the American Bar Association (ABA) and the American Association for 
Paralegal Education (AAfPE).   Miller and Meinzinger (2014) argue that the roles of the 
AAfPE and ABA are crucial in paralegal education as they provide and promote high 
standards.  They added that the two institutions are "responsible for developing the 
standards and curriculum for paralegal programs" in the country (Miller & Meinzinger, 
2014, p. 9). 
Phase Two Population and Sample 
Employers were interviewed to provide the colleges with information on 
employer expectations and how CCA graduates meet those expectations. The second set 
of interviews were with lawyers who were also faculty of CCA and these interviews were 
designed to obtain more specific information about the reasons why CCA graduates may 
or may not have obtained employment after completing the paralegal program. All of the 
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interviewees had hired and/or interviewed paralegal graduates from proprietary 
institutions like CCA. The participants were selected based on a non-random method to 
deliberately target those members of the groups identified who will best provide in-depth 
answers to the questions required for this study (Patton, 1990).   
Data Collection 
Phase One Data Collection 
Within the first month of the study, documents were gathered from CCA and two 
paralegal accrediting bodies.  The researcher selected two associations: the American Bar 
Association (ABA) and the American Association for Paralegal Education (AAfPE).   
These two associations were chosen based on several criteria:  the makeup of their 
membership, their recognition in the industry, and the standards or recommendations they 
provide for paralegal education.  The ABA has a Paralegal Standing committee that “has 
a 30-year history within the ABA. Its mission is to improve the American system of 
justice by establishing ABA standards for the education of paralegals and by promoting 
attorneys' professional, effective and ethical utilization of paralegals” (ABA, 2014, para. 
3.). The AAfPE is the “nation’s largest and continuously operating organization 
dedicated to promoting quality paralegal education” (AAfPE, 2014, para. 4).   
The documentation for this phase of data collection consists of the approved 
published catalog outlining the required coursework for degree completion, including 
course descriptions and course titles, ABA required courses for programmatic 
accreditation, and recommendation of courses for a paralegal program by the AAfPE. 
Each source was meticulously documented as to where it came from, the date it was 
generated, and the end sources were checked for anonymity.   
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The documents were reviewed for similarity, industry standards, and historical 
data.  From this data, a series of questions were selected for the first group of interviews.  
This process was documented in a researcher’s journal to ensure validity.  All documents 
were in non-editable PDF forms to ensure the integrity of the content. 
Phase Two Data Collection 
Interviews with Employers Who Hire Paralegals. Recruitment – Participant 
selection was based on a purposeful sampling of lawyers in the Pennsylvania Geographic 
Area. Invitations were sent to selected interviewees following the conclusion of the first 
phase of the study.  The invitations described the purpose of the study and informed 
invitees that participation was voluntary and they could decline to answer any question or 
withdraw from the study at any time without consequence.   
Instrument Description – The interviews were designed to obtain more specific 
information about the expectations of employers of paralegal graduates based on the 
content analysis in the first phase outlined above. Detailed information was sought about 
alignment and gaps in the industry expectations versus the standards of the industry.  The 
interview protocol for paralegal employers is included in Appendix A.   
Interview Procedures – Interviews were conducted by telephone.  With the 
consent of the interviewees, the researcher used an iPad to record the interview for note-
taking purposes only.  The researcher took notes on a Microsoft Word Document during 
the interview and cross referenced with the transcripts to clarify the responses during the 
coding phase. The researcher did not collect identifiers (e.g., names) or information that 
would identify a participant individually.  The recordings were transcribed by a pay-for-
service vendor.    
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Interviews with Lawyers who were CCA Faculty. Recruitment – Participant 
selection was based on a purposeful sampling of lawyers who were CCA faculty.  
Invitations were sent to selected interviewees following the conclusion of the first phase 
of the study.  The invitations described the purpose of the study and informed invitees 
that participation was voluntary and they could decline to answer any question or 
withdraw from the study at any time without consequence. 
Instrument Description – These interviews were designed to obtain more specific 
information about why CCA graduates may or may not have obtained employment after 
completing the paralegal program.  Detailed information was sought about student 
competency, cognitive ability, and curriculum deliver methods. In regards to participant 
selection, a representative sample of faculty was selected from each discipline, including 
general education.  The interview protocol for CCA paralegal professors is included in 
Appendix B. 
Interview Procedures – Interviews were conducted by phone.  The researcher did 
not collect identifiers or information that would identify a participant individually.  As 
mentioned above, the researcher took notes on a Microsoft Word Document during the 
interview and cross referenced with the transcripts to clarify the responses during the 
coding phase. With the consent of the interviewees, the researcher utilized an iPad to 
record the interview for note-taking purposes only.   The recordings were transcribed by a 
pay-for-service vendor. 
Data Analysis 
 The analysis processes used for the Phase One Document Content Analysis and 
Phase Two Employer Interviews are described.   
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Phase One Data Analysis  
For the first part of the qualitative study, the researcher employed a qualitative 
content analysis on the approved courses in CCA’s catalog.  The reason the researcher 
chose the catalog was that it is the required publication that outlines the approved degree 
course work by the State of Pennsylvania’s Board of Private Licensed Schools.  The 
catalog was then compared to the American Bar Association (ABA) programmatic 
accreditation standards and the American Association for Paralegal Education (AAfPE) 
recommendations of paralegal course work.  The qualitative content analysis was 
performed by comparing the wording in CCA’s catalog to the standards and 
recommendations of the two organizations. This was done to compare if CCA is 
following and performing its duties in accordance to the standards and recommendations 
required by the ABA and AAfPE.   
Phase Two Data Analysis 
The recordings from the interviews were completely transcribed by a fee-for-
service vendor and then analyzed to identify the areas that are relevant to the primary 
questions being addressed.  The notes were also analyzed for other areas of relevance that 
may have arisen outside of the context of a specific question and answer session. 
The researcher engaged in the coding as described by Hahn (2008).  Specifically, 
the research engaged in multiple levels of coding: Level 1 coding (initial coding, open 
coding) where the researcher labeled the data; Level 2 coding (focused coding, category 
development) where the researcher examined the codes in order to further focus the data; 
and Level 3 coding (axial, thematic coding) where the researcher refined the themes and 
identified theoretical concepts that emerged (Hahn, 2008). After the first six transcripts 
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were transcribed, the open coding was performed using the ‘one sheet of paper’ (OSOP) 
method, where the issues raised in each extract, along with the participants pseudonym, 
were noted onto a single large sheet of paper (Zeibland & McPherson, 2006). These 
issues were grouped to show the main themes and to identify variation in responses as 
stated in Level 2 above. All of this was done by hand-writing the themes.  Once Level 2 
results were collated, the researcher entered the data into NVivo 9 and proceeded with the 
next two Levels of the coding process.   All of this was done to ensure that the data from 
the interviews was transcribed, coded, and stored properly.   
In order to account for validity and reliability in this research study and to 
increase consistency and reliability, all procedures were documented and a detailed 
protocol was created.  Several other measures were taken as outlined by Creswell (2009), 
such as: Transcripts were checked for obvious mistakes, and the researcher made sure 
there was no drift in definitions of codes or applications of them during the coding 
process. Qualitative validity is based on determining if the findings are accurate from the 
standpoint of the researcher, the participant or the readers (Creswell, 2009).This 
triangulation of data provided insight into both alignment and the gaps that exist in CCA 
graduates’ skills. 
 Ethical Considerations 
The research was approved by Drexel’s Institutional Review Board (IRB).  IRB 
approval was obtained prior to recruitment and data collection.  The primary ethical 
consideration in the pursuit of this study was protecting the privacy of the participants.   
Participants were informed that their participation in the study was voluntary and 
that they could decline to answer any question or withdraw from the study without 
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consequence.  Participants were also informed that the researcher would not collect 
identifiers or information that would allow for the identification of any individual.  The 
researcher also ensured that the participants were provided with the information about 
why they were being asked to participate in the study.  This provided clarity of purpose, 
so the participants were able to make an informed decision on whether the wish to 
participate.  
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Chapter 4: Findings and Results 
 
Introduction 
The first phase of the study was focused on a content analysis.  The researcher 
analyzed CCA’s documents against the documents of the American Bar Association 
(ABA) and the American Association for Paralegal Education (AAfPE). The documents 
reviewed and analyzed were course titles and descriptions from the CCA catalog; the 
ABA’s “Guidelines for the Approval of Paralegal Programs” (effective September 2013); 
and the AAfPE’s “Statement on Academic Quality” (1998) and “Paralegal Core 
Competencies” (Revised 2002). The ABA Standards were used for programmatic 
comparison.  AAfPE is not an accrediting body but provides core competencies. This was 
followed by the second phase, which was the analysis of qualitative data from interviews 
with six lawyers, three of whom were faculty of CCA.  The two phases were completed 
for CCA campuses to better understand employer expectations of paralegal graduates. 
The analysis was performed in order to answer the following research questions: 
RQ1:  How does the CCA curriculum compare to the accreditation standards for 
Paralegal students who graduate from the Paralegal (APL) programs?  
RQ2:  What are the employer expectations of Paralegal students who graduate from the 
Paralegal (APL) programs?  
(a) What are the academic expectations? 
(b) What are the non-academic expectations? 
RQ3:  What are the gaps between CCA curriculum, accreditation standards, and 
employer expectations of Paralegal students who graduate from Paralegal (APL) 
programs?  Analysis of the data collected allowed the researcher to answer all three 
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research questions.  In addition, the two phases provided discoveries and 
recommendations for the Paralegal program at CCA, which will improve and increase the 
quality of education being offered in the future.   
Presentation of Findings 
The findings are organized in association with their respective research question.  
Analysis of data collected in phase one of the study allowed the researcher to respond to 
RQ1 while analysis of the data collected in phase two of the study allowed the researcher 
to respond to RQ2 and RQ3.   
RQ1:  How does the CCA curriculum compare to the accreditation standards for 
Paralegal students who graduate from the Paralegal (APL) programs?  
In order to respond to RQ1, the researcher analyzed the CCA course catalog 
against the standards and recommendations for educating paralegals, as articulated by the 
American Bar Association (ABA) and the American Association for Paralegal Education 
(AAfPE).  CCA provides the following course outline for completion of the Paralegal 
(APL) degree: 
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Table 1 
CCA Outline of Courses Required for the Paralegal Degree 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As illustrated in Table 1, core competencies are categorized into Paralegal major 
courses (44 semester credits), general courses (15 semester credits), computer courses (28 
semester credits), management courses (3 semester credits), and career development 
courses (3 semester credits).  The researcher then reviewed and compared the required 
Course Name and Standards Credits Hours 
Core Courses 
Business Entities 3 45 
Civil Litigation 3 45 
Computers for the Paralegal 3 45 
Credits and Debtors Rights 3 45 
Criminal Law 3 45 
Domestic Relations 3 45 
Legal Drafting I 3 45 
Legal Drafting II 3 45 
Legal Research 3 45 
Legal Research in Practice 3 45 
Legal Terminology 3 45 
Legal Transcription 3 45 
Paralegal Technology 2 45 
Real Property 3 45 
Wills and Estates 3 45 
General Courses 
Public Speaking 3 45 
Introduction to Psychology 3 45 
Introduction to Sociology 3 45 
English Composition 3 45 
Interpersonal Communications 3 45 
Computer Courses 
Publisher 3 45 
File Management 3 45 
Principals of Bookkeeping 3 45 
Word Processing/Outlook 4 90 
Spreadsheets 4 90 
Computerized Bookkeeping 2 45 
Database Management 4 90 
Graphics and Presentation 2 45 
Comprehensive Computer Project 4 90 
Management Courses 
Principles of Management 3 45 
Career Development Courses 
Career Development 3 45 
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courses for the ABA Programmatic Standards to the approved courses of CCA.  
According to the ABA _Programmatic Standards, there are three categories that are 
required in a paralegal program: general education, legal specialty, and additional course 
work.  More specifically, APA Programmatic Standards includes: 
(1) 60 semester credits or equivalent 
o 18 semester credits or equivalent of general education courses 
o 18 in legal specialty  
o 24 credits can be additional coursework that supports the paralegal cert or 
degree. 
(2) If the institution is a clock hour program then 900 contact hours 
o 270 contact hours of general education courses 
o 270 contact hours of legal specialty courses 
o 360 contact hours of additional courses. 
The researcher analyzed the semester credit hours because CCA is a term-based school 
and the information was readily available in the course catalog.  
The AAfPE Statement on Academic Quality (1998) and the Paralegal core 
competencies (Revised 2002) identifies nine core competency areas that the organization 
recommends to educators to be incorporates in a paralegal curriculum: 
(1) Critical Thinking Skills 
(2) Organizational Skills 
(3) General Communication Skills 
(4)  Legal Research Skills 
(5) Legal Writing Skills  
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(6) Computer Skills 
(7) Interviewing and Investigation Skills 
(8) The Paralegal Profession and Ethical    
(9) Law Office Management Skills 
 
It is important to note that AAfPE provides course competency recommendations; 
however, the researcher could only determine from a high level if the recommendations 
of the AAfPE were met based on the course descriptions that were available.  The ABA 
provides a general overview of the course.  For example, civil litigation is required by 
both organizations, but AAfPE goes into great depth of what competencies a paralegal 
curriculum should address.  This pattern was repeated throughout the document review of 
these entities.  The researcher determined that, for the purposes of this study, if the course 
was required or the content was recommended by the ABA or AAfPE and CCA offered 
the course then CCA met the organizations standards and recommendations. The findings 
are organized by these categories below. 
Paralegal Major Courses 
In terms of a Paralegal degree, there were 15 Paralegal major courses presented 
for completion of CCA’s APL program.  The Paralegal major courses focus on the 
aspects of law and legal practice (see Table 2 and 3).   As shown in Tables 2 and 3, some 
of the courses are stand-alone courses, while others are two-course sets.  A more 
thorough breakdown of the Paralegal major courses can be found in Appendix A. 
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Table 2 
 
Breakdown of Paralegal Major Courses ABA 
 
Course Name and Standards ABA Standard 
Business Entities Meets ABA 
Standard 
Real Property Meets ABA 
Standard 
Civil Litigation Meets ABA 
Standard 
Computers for Paralegal Meets ABA 
Standard 
Credits and Debtors Right Meets ABA 
Standard 
Criminal Law Meets ABA 
Standard 
Domestic Relations Meets ABA 
Standard 
Legal Drafting I Meets ABA 
Standard 
Legal Drafting II Meets ABA 
Standard 
Legal Research  Meets ABA 
Standard 
Legal Research in Practice Meets ABA 
Standard 
Legal Terminology Meets ABA 
Standard 
Legal Transcription Meets ABA 
Standard 
Paralegal Technology Meets ABA 
Standard 
Wills and Estates Meets ABA 
Standard 
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Table 3 
 
Breakdown of Paralegal Major Courses AAfPE 
 
Course Name and Standards AAfPE Recommendations 
Business Entities No Recommendations 
Real Property Meets the Recommendations 
Civil Litigation Meets the Recommendations 
Computers for Paralegal Meets the Recommendations 
Credits and Debtors Right Meets the Recommendations 
Criminal Law Meets the Recommendations 
Domestic Relations Meets the Recommendations 
Legal Drafting I Meets the Recommendations 
Legal Drafting II Meets the Recommendations 
Legal Research  Meets the Recommendations 
Legal Research in Practice Meets the Recommendations 
Legal Terminology No Recommendations 
Legal Transcription Meets the Recommendations 
Paralegal Technology Meets the Recommendations 
Wills and Estates Meets the Recommendations 
 
The review indicates that CCA’s curriculum, with regard to the core 
competencies, aligns with the ABA standards.  AAfPE did not provide a specific 
recommendation for courses: Business Entities and Legal Terminology.  However, based 
upon the documents available, the researcher could not determine if CCA’s curriculum 
was written to a higher standard than AAfPE. 
 General Education Courses 
 
In terms of the general courses, there are five required courses associated with a 
successful completion of a Paralegal degree.  General courses are required by the school 
to be completed in order to ensure that the students have the basic skills and knowledge 
on the different sets of general subjects offered (see Tables 4 and 5).   A complete 
reference list and the description of courses may be found in Appendix D.   
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Table 4 
 
Breakdown of General Courses ABA 
 
Course Name and Standards ABA Standard 
Public Speaking Meets ABA Standard 
Introduction to Psychology Meets ABA Standard 
Introduction to Sociology Meets ABA Standard 
English Composition Meets ABA Standard 
Interpersonal Communications Meets ABA Standard 
 
Table 5  
 
Breakdown of General Courses AAfPE 
 
Course Name and Standards AAfPE Recommendations 
Public Speaking Meets the Recommendations 
Introduction to Psychology No Recommendations 
Introduction to Sociology No Recommendations 
English Composition Meets the Recommendations 
Interpersonal Communications Meets the Recommendations 
 
As shown above in Table 5, the first course was "Public Speaking" 
(CCAPSCR45/3) which met the ABA and AAfPE standards through the demonstration 
of the students' competency in oral communication.  The second course was "Introduction 
to Psychology" (CCAIPCR45/3) which met the ABA standards.  AAfPE does not list any 
specific competency in this area.  The third course was the "Introduction to Sociology" 
(CCAISCR45/3) which also met the ABA standards, but had no data available in the 
AAfPE.  The "English Composition" (CCAECCR45/3) was another course offered that 
met the ABA and AAfPE standards in terms of applying and writing the principles of the 
English language in different aspects.  The fifth and last course was "Interpersonal 
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Communications" (CCAICCR45/3) and focuses on the students' competency in oral 
communication, which also met the standards of both the ABA and AAfPE.  
The review indicated that CCA’s curriculum, with regard to the general courses, 
aligns with the ABA standards and that there are no identifiable gaps between CCA’s 
curriculum and the ABA’s standards.  Regarding the recommendations of AAfPE for 
“Introduction to Psychology” and “Introduction to Sociology”, the researcher could not 
determine if CCA’s curriculum was written to a higher standard than AAfPE because 
AAfPE did not provide a recommendation for these courses. 
 
Computer Courses 
There were nine Computer courses offered by CCA (see Tables 6 and 7). 
Table 6 
 
Breakdown of Computer Courses ABA 
 
Course Name and Standards ABA Standard 
Publisher Meets ABA Standard 
File Management Meets ABA Standard 
Principals of Bookkeeping Meets ABA Standard 
Word Processing/ Outlook Meets ABA Standard 
Spreadsheets Meets ABA Standard 
Computerized Bookkeeping Meets ABA Standard 
Database Management Meets ABA Standard 
Graphics and Presentation Meets ABA Standard 
Comprehensive Computer Project Meets ABA Standard 
 
  
67 
 
 
Table 7 
 
Breakdown of Computer Courses AAfPE 
 
Course Name and Standards AAfPE Recommendations 
Publisher Meets the Recommendations 
File Management Meets the Recommendations 
Principals of Bookkeeping Meets the Recommendations 
Word Processing/ Outlook Meets the Recommendations 
Spreadsheets Meets the Recommendations 
Computerized Bookkeeping Meets the Recommendations 
Database Management Meets the Recommendations 
Graphics and Presentation Meets the Recommendations 
Comprehensive Computer Project Meets the Recommendations 
   
 
Computer courses are important for Paralegal students as these courses ensure and 
allow the students to have adequate computer programming skills and training.  The 
researcher found that the nine courses met the ABA standards under additional course 
work and met the recommendations of the AAfPE.  A complete reference list with course 
titles may be found in Appendix D.  Additional courses include management courses and 
career development courses (see Appendix E). 
 
 
Management Courses 
 
 A management course is a specialty course which teaches the basic principles of 
management—a crucial area on which paralegal students must have knowledge.  In terms 
of the management courses offered by the CCA, there was only one – the "Principles of 
Management" course (CCAPMCR 45/3).  The Principles of Management course includes 
the basic knowledge of paralegals in terms of the integral aspects of law office 
management crucial to paralegals, especially upon graduation or completion of degree 
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and their entry to the professional world. As noted above, the criteria of whether CCA 
met the standard was determined if CCA offered a course that was required by the ABA 
and AAfPE. Upon analysis, the researcher found that the CCA met the standards of both 
the ABA and AAfPE. 
Career Development Courses  
 A Career Development Course is a subject offered by CCA to guide their students 
to ensure they reach their end goal of having Paralegal as their profession.  This includes 
developing impressive portfolios which can aid in entering the most prestigious law firms 
or companies after graduation.  In terms of the Career Development courses offered by 
the CCA, only the “Career Development” course (CCACDVCR45/3) was analyzed to be 
offered (see Appendix G). The researcher found that CCA met the standards of the ABA 
alone.  The AAfPE makes no mention of this specific competency being required. The 
researcher could not claim that the Career Development Course covered Ethics with the 
current documents available. 
Total Number of Class Hours 
 
 The comparison of class hours between ABA and CCA is shown in Table 8 
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Table 8 
 
Total Number of Class Hours (CCA and ABA) 
 
Main: CCA (Career College A) ABA (American Bar 
Association) 
Total Number of Semester 
Credits: 
93 Credits 
 
Code: CCATH93 
 
Total ABA Semester Credits: 
60 Credits 
 
Code: ABATH60 
  
As discussed in Chapter 3, CCA’s curriculum contains 45 hour or 90 hour courses 
and follows the State of Pennsylvania’s criteria for Associate’s degree approval.  It is 
important to understand that Title IV funds are awarded either by completion of clock 
hours or credits.  CCA is a term-based school; therefore, a student can be awarded Title 
IV funding when they are enrolled in a term.  In clock hour-based programs, the student 
must complete the clock hours required to move Title IV funding.  The ABA does not 
dictate if a program is clock hours or term-based, but provides the following conversion 
rate for compliance standards  
in order to comply with Standard G-302(b), a ‘clock hour’ equals sixty minutes of 
classroom instruction, a ‘contact hour’ equals ﬁfty minutes of classroom 
instruction, a ‘semester credit’ equals 12.5 clock hours or ﬁfteen contact hours of 
instruction, and a ‘quarter credit’ or a ‘continuing education unit’ equals 8.33 
clock hours or ten contact hours of instruction (ABA, 2014, p. 19).    
 
The table below outlines the comparison and breakdown of the ABA and CCA’s contact 
hours and clock hours. 
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Table 9  
Comparison of contact and clock hours (ABA and CCA) 
ABA Requirements 
 General 
Education 
Work 
Legal Specialty 
Course Work 
Additional 
Course Work 
Total Course 
Work 
Clock Hours 225 225 300 750 
Contact Hours 270 270 360 900 
Semester Credit 
Hours 
18 18 24 60 
CCA APL Curriculum 
 General 
Education 
Work 
Legal Specialty 
Course Work 
Additional 
Course Work 
Total Course 
Work 
Contact Hours 225 675 675 1575 
Semester Credit 
Hours 
15 44 35 93 
 
The researcher was looking for curriculum gaps and found that the CCA Paralegal 
associates degree in incorporated 34 more credits than the minimum standard of the ABA 
programmatic accreditation. The research for this study was collected exclusively in 
Pennsylvania and all Associate’s degrees from institutions in this region follow the 1500 
clock hour requirement.   As seen in Table 9 above, CCA has 675 more contact hours 
than the minimum ABA requirement of 900 contact hours. The researcher determined the 
following: 
Overall Analysis 
The researcher determined the following: 
(1) In the General Education category -- CCA has 15 semester credits, while 
ABA requires 18 semester credits. 
(2) In the Additional Course category -- CCA has 35 semester credits, while ABA 
requires 24 semester credits. 
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(3) In the Legal Specialty category – CCA has 44 semester credits, while ABA 
requires 18 semester credits.  
The research also indicates that, while CCA’s curriculum incorporates many 
elements of the ABA standards, the clock hour/semester credit hours comparison shows 
that there is a large disparity in delivery of that content.   The shortfall in clock hours can 
be attributed to several key factors.   
(1) CCA’s curriculum aligns with content of the ABA, but is not currently 
programmatically accredited by the ABA.  Therefore, the CCA curriculum 
was not designed to meet the ABA clock hour standard. 
(2)  The State of Pennsylvania requires over 1500 clock hours to qualify as a 
program as an Associate’s degree. 
(3) CCA’s tuition is derived on a length/cost formula.  The institution is a for-
profit institution and the longer the program the higher the cost. 
Overall, the data presented above provides an overview on whether the CCA 
aligns with the ABA and AAfPE.  The most significant findings are outlined below. 
(1) The researcher determined that CCA’s curriculum incorporates many 
elements of the ABA standards, but does not align perfectly in terms of 
delivery and clock hours.  
(2) CCA has 3 semester credits fewer than ABA in the General Education 
category, CCA has 11 more semester credits than ABA in the Additional 
Course category, and CCA has 26 more semester credits in the Legal 
Specialty than ABA.  
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(3) The AAfPE does not have a competency recommendation for five different 
courses; however, the researcher could not claim that CCA’s curriculum was 
written to a higher standard based upon the sources available for review:  
a. Core Competencies – Business Entities, Legal Terminology   
b. Career Development Course  
c. General Education Courses – Introduction to Psychology and 
Introduction to Sociology. 
For the first phase of the study, the significance of the extensive review was for 
the researcher to determine the courses, aspects, and areas wherein the CCA should focus 
on in the future in order to address the needs of the future paralegals.  This review also 
served as a checklist for the CCA on the most important subjects that they should provide 
their students, as well as the number of hours and credits for the students to complete the 
course.  This is crucial to determine if the current format is already sufficient to offer the 
students the best possible paralegal training and education.  The second phase of the data 
will expound on what these courses mean and how significant they are in training the 
future paralegals for their profession after school which will be discussed fully in the next 
section.     
RQ2:  What are the employer expectations of Paralegal students who graduate from the 
Paralegal (APL) programs?  
(a) What are the academic expectations? 
(b) What are the non-academic expectations? 
In order to respond to RQ2, the researcher conducted qualitative interviews with 
six lawyers.  The participant demographics and findings are described below.   
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Participant Demographics 
 
The researcher conducted telephone interviews with six lawyers, three of whom 
are faculty members and lawyers with knowledge on the requirements and characteristics 
of paralegal employment in firms.  For the analysis, the researcher designated the three 
lawyers that are faculty members as Participants 1 to 3 and the lawyers that are practicing 
at law firms as Participants 4 to 6.  Overall, there were six participants who shared their 
perceptions and experiences with regards to the current courses in paralegal schools and 
others that affect the quality of education and standards of paralegal in general. 
Findings 
The findings are organized into two sections: academic skills and expectations 
and non-academic skills and expectations.  It is important to note, that the researcher 
reported the responses to the protocol questions; however, there was significant overlap 
in the respondents’ understanding of academic and non-academic knowledge and acumen 
of entry level paralegal graduated.  The participants’ responses were recorded to the exact 
question asked, but due to the employer’s perceptions and interpretations, in some cases 
academic and non-academic were viewed as interchangeable. 
Academic Skills and Expectations 
Theme 1: Paralegals must be able to write utilizing a legal lexicon.  This includes a 
written summation of what a paralegal researched, incorporating legal terminology. 
The first major theme implies the participants' academic expectation for paralegal 
students in terms of their legal knowledge, especially their ability to write using a legal 
lexicon.  This first major theme surfaced from the first research question of the academic 
expectations of Paralegal employers for new hires who graduate from Paralegal (APL) 
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programs.  It is important to note that employers alluded to writing in regards to every 
aspect of a paralegal’s duties. It was found that being able to provide a strong, written 
summation of research utilizing legal jargon is the most important for the participants.  
The first main theme received the highest number of responses (i.e., four of of the six 
participants) from the participants for this particular thematic label.  
 Participant # 2 stated that he expects paralegal students to know how to write: 
“You need somebody who has good writing skills and who’s comfortable in a 
professional environment.”  In describing the writing standards, Participant #2 stated:  
Well, the writing standards are they have to be able to write, to write in a legal 
environment.  And that means that they have to be able to write specific types of 
documents, pleadings and its discovery.  And they also need to be able to write on 
their own, if they’re drafting letters or to clients.  Or if they’re drafting motions, 
they would need to be able to write in a … in a legal environment again, which 
means that they have to… They have to have a really good grasp of sentence 
structure and flow.  
 
Participant # 3 also explained the importance of having strong research and 
writing skills: “They need to have strong research and writing skills. They have to be 
analytical thinkers.” Participant # 4 described that paralegals should be succinct and have 
good writing skills above all: 
Writing is the most important part. I think that these are extremely difficult times 
to find a good, strong writer. Um, and I think it's very important that they can 
succinctly, get their point across, and, and, and be strong in that regard. 
 
Participant # 6 also shared the vitality of having legal writing skills and 
knowledge about their profession: 
Well, they need to know how to, you know, write legally. You know, they need to 
know what legal terms are; they need to be able to spell. You know, you'd be 
surprised how many of these students come out and can't spell without spell 
check. Well, spell check doesn't spell Latin so they've got to know how to, you 
know, you know, look at those different things - habeas corpus - all that type of 
stuff. You know, ah, they've got to be able to be, ah, strong in, um, both 
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formidable - how a letter looks, they've got to be able to know how to reference 
things in, in, a, um, an email for us. Ah, we do a lot of electronic type of, of 
correspondence so they've got to know how to make attachments and things like 
that. They've got to be able to write something that that, that comes out like a fee 
letter of some sort. You know, those are pretty standard, but you've got to make 
sure that they're also customized and tailored to the specific client. 
 
Theme 2: Paralegals must have hands-on and practical experiences, even as students. 
This expectation implied the need for paralegal students to have hands-on 
experiences to ensure efficiency and productivity upon employment in law firms. 
Participant # 1 expected the new hire graduates to have already acquired enough hands-
on and practical experiences, which they can utilize and maximize upon joining the firm: 
Well a student should be looking for a program that gives them hands-on practical 
application experience so that they're actually doing the things in school in a 
workshop type fashion that they would be doing at a law firm. Involved in civil 
litigation or criminal work, but primarily Civil which is where 90+% of all the 
jobs are. There really shouldn't be any theory, there really shouldn't be any 
generic national type law. For example, research or issues pertaining to states that 
aren't where the school is and aren't where the market place is that would hire the 
paralegals. And they should be indoctrinated into learning the local rules and 
procedures, so they know how to file things. So they know how the system works. 
So they know how to e-file. All based on things they would be needing to do in a 
litigation practice which is where I think most of the jobs are. 
 
Participant # 3 admitted that she prefers paralegal students who have enough 
experience but can also consider entry-level students with the proper skills: “I would 
certainly prefer someone with experience but I will consider entry-level candidates 
depending on their skill-sets.” 
Theme 3: Paralegals must have credentials 
The third most important perception or experience that emerged for the first 
research question was a unique finding, which was the expectation to have strict degrees 
and certificates for paralegals from respected schools.  This particular theme implies a 
76 
 
 
traditional requirement of having the right degrees and certificates for paralegal 
employment.   
Participant # 4 stated that lawyers and firms still look for the basic academic 
requirements in paralegals: “Officially, they want someone with a bachelor's degree and a 
paralegal certificate.” Participant # 5 stated that they consider different types of school 
when hiring paralegals and their degrees: “We, we do. We, we try and, uh, and, and work 
toward, paralegal career service departments, from different types of schools, anywhere, 
from an associate's to a baccalaureate degree.” 
Theme 4: Paralegals must be detail-oriented when it comes to performing tasks and 
paperwork. 
The last important perception or experience shared was the expectation to be 
detailed-oriented when it comes to performing tasks and completing paper work.  This 
theme overlaps with the theme of student training in performing simple but important 
tasks.  This is a theme which bridges the writing in the legal environment (academic) 
with the working in the legal environment subthemes (non-academic) found in the next 
theme.   
Participant # 1 expected the students to be detail-oriented in terms of project 
mentality, composing many drafts until perfect, and having the will to perform to 100% 
of their ability all the time as paralegal students and future lawyers: 
So what would be the ideal characteristic or characteristics that a student in your 
classroom should have? In other words, is not adverse to getting into the specifics 
and the details of an assignment, who doesn't expect to do it in cursory and quick 
fashion. They'll understand that, for example, if they're being asked to research 
Greyhound Bus Company before we sue them and they have to look into where 
they're been sued around the country and they have to look into the outcome of 
those law-suits. They have to understand that legal work is project work, you 
don't do something in 30 minutes or 60 minutes and expect to be done. And you 
77 
 
 
have to have a mentality of tremendous patience because lawyer will edit and 
mock-up and change the work project and a student who has the mentality of "I've 
submitted so therefore I'm done," will not survive. They have to have the 
mentality that is going to be a work in progress, it's going to take 3,4,5,6 drafts 
until it's perfect. Lawyers are perfectionists, lawyers are generally anal, lawyers 
want to get the document right and that means the paralegal has to have the 
correct mental approach and the tenacity to stick to it and not get frustrated as 
most of my students do and say, "I'm not changing this again," or "I'm not doing 
this over ... I did it once and I'm done." You can't have a 'once and done' 
mentality.  
 
Non-Academic Expectations 
Theme 1: Paralegals must have the ability to work in a strict professional environment. 
The ability to work in a strict professional environment emerged as the most 
significant non-academic expectation of the participants.  Professionalism was defined in 
different ways by the participants.  Professionalism was used as an all-encompassing 
term by the participants, which consisted of academic and non-academic terms. 
Therefore, there was overlap in what the participants considered professional acumen.  
Some characteristics shared by the participants under this theme were: professionalism, 
work ethic, punctuality, organization, and time management.   
Participant # 2 stated that he expects paralegal students to have good writing 
skills, which is another theme that intersects the academic and non-academic skills as 
well as the ability to adjust and work in a professional environment: “You need 
somebody who has really good writing skills and who’s comfortable in a professional 
environment.” Participant # 3 also expects students to be professionals (in terms of 
punctuality, independent worker, and overall knowledge of the field of law) as soon as 
they enter the paralegal field: “They need to be professional, punctual. They have to be 
independent and they need to have a, they need to have a basic understanding of the law. 
Um, and they need to have a good attitude.” Participant # 4 explained that paralegals 
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should have a strong and positive attitude that will stand through the difficulties that they 
may face in their field of profession given that the environment is strictly professional 
and guarded:  
Yes. They need to have a, a thick skin and a positive attitude... because in our, in 
litigation, things are going to get crazy, and mistakes are going to be made, and 
tempers are going to flare. But, you know, most of the people I work with are, are 
good people. And nothing personal is ever meant by anything like that. But they 
have to be able to work in a high pressure environment. Not, not 12 months out of 
the year. I mean, like, once a year or once every two years for about six weeks, 
you know, we'll be gearing up for trial. 
 
And so, you know, you might have to work, 12 hours a day, five days in a row, 
including over a weekend. And, and just be, you know, the copier's getting 
jammed at 10pm and you just have to figure it out. And then someone will ask 
you to do something that you've never done before, even though you've been a 
paralegal for, you know, 11 years. 
 
Participant # 5 also explained that personality is greatly taken into consideration: 
Person-, personality is huge for us. They have to have organizational fit. They, 
they must get, along with clients. They've got to have a great work ethic. They 
have to be... They have to absolutely be professional in terms of their, interactions 
with staff, clients, both internal and external clientele. So, yeah, normal gamut of 
soft skills. Time management, all of those different types of things. 
 
Participant # 6 expects paralegal students to have a  strong organizational fit for 
the firm, ones who can work in a legal environment while displaying good behaviors as 
professionals: 
Well, I think that when we look at that applicant, that skill set has to be somebody 
who is strong in organizational fit for us. They've, they've got to be able to do the 
work; they've got to be able to come to work on time; they've got to be able to 
time management; they've got to be able to organize; they've got to be able to do 
all those different types of things that, that, you know, that's the person- like that 
person that we're looking for is going to have all those things. So that would be 
my ideal applicant. 
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Theme 2: Paralegals must be computer savvy that can help in doing technical work for 
firms. 
An important perception or experience that emerged was the expectation to have 
computer savvy individuals that can help in doing technical work for firms.  The 
expectation implied the need for paralegal students to have great knowledge and interest 
with technology, especially with computers.  It is important to note that some perceptions 
and ideas found in this theme label also connect to the academic aspect discussed in the 
previous section. 
Participant # 1 also expects for the students to have computer skills that can 
greatly aid in their productivity as paralegals given the amount of time they spend in front 
of the computer: 
I would say they have to have things that are sort of inherent to working as a 
paralegal. For example, they have to be able to type in the keyboard and not poke 
one finger at the keyboard because there is just too much typing involved if you 
can't type fluidly it's going to slow you down and you're not going to be 
productive.  
 
Participant # 5 stated that he expects that computer savvy paralegals will be more 
productive and efficient especially in using computer software programs such as 
Microsoft Word, Excel, and Office Suite: 
Well, you know, for me, I think that they have to have a tremendous amount of 
you know, computer savvy. I mean, they, they've got to know how to use at least 
the Microsoft Word Suite, you know. They should know some Excel. They 
should know how to use tracking on, on Word, that type of thing. I have a, a huge 
expectation that they're going to be able to work the Microsoft Office Suite, know 
how to design a letter, you know, know how to, how to use different templates, 
things along those different types of lines. 
 
Participant # 6 also touched on having computer savvy paralegals which can 
develop their research and writing skills: 
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Well, I, I think that our job description's pretty clear that we're looking for 
somebody who is strong in, um, writing, somebody who is strong in research, 
somebody who is strong in, in, ah, computer, and savvy in that type of thing. And 
I think that those are the types of characteristics that we're looking for. 
 
Theme 3: Paralegals must have multi-tasking skills for greater productivity.   
The expectation implied the need for paralegal students to have multi-tasking 
skills to be more efficient and productive members of the firm.  Participant # 1 expects 
the students to develop and be trained how to multi-task to be more productive and 
effective as paralegals: 
You have to be able to understand how to multi-task, if you're on-hold for ten 
minutes, you don't want somebody who's just literally staring at the phone for ten 
minutes, you want somebody who is going through their emails, who's following 
up with something else, who is doing a search on the Unified Court System. So I 
would expect as a soft skill a multi-taker, Someone doesn't just sit and wait but 
pro-actively engages in silent tasks so-to-speak while their waiting on-hold, which 
a fair amount of our business is making calls and waiting on-hold.  
 
Participant # 3 explained the significance of having paralegals who can perform at 
a high-level to understand the needs of the client: 
They need to be able to do research on recognized legal websites. They need to be 
able to do basic research on the Internet. They need to on time, they need to 
understand the needs of a client when communication is made by phone or by 
mail. They need to be patient, and they need to have a positive attitude. 
 
Theme Four: Paralegals must have acquired enough knowledge to have the ability to 
analyze precisely and accurately.   
Participant # 1 expects that after the classes and courses, students should have 
already analyzed everything that they have been taught:  
Well my expectations are that they should be able to do and analyze the things 
that I've taught. For example, in my last class I taught them how causation works 
and what Joint and Several Liability is and what the new Fair-Share Act is and 
then I teach by factual application. Meaning, I don't ask them to regurgitate what 
a principle means. I give them a fact pattern, since lawyers are always working 
with real existing fact-pattern. And I say, "read this fact-pattern and apply the law 
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that I taught you and give me the correct analysis." So, the way I know that 
they're learning is over 50% of my classes are getting A's and B's on my exams 
which are solely based on practical applications of facts often from past cases I've 
actually had and the only way I can be sure they understand what I've taught is 
because I'm teaching them through the test that they have to apply what they've 
learned in order to arrive at the right outcome 
 
RQ3:  What are the gaps between CCA curriculum, accreditation standards, and 
employer expectations of Paralegal students who graduate from Paralegal (APL) 
programs? 
There were three major themes that emerged from the RQ3 which were the gaps 
between industry standards, employer expectations, and graduates of paralegal programs.  
The researcher found major deficiencies pertaining to the: (1) lack of knowledge on the 
utilization of current research tools as paralegals; (2) lack of legal writing and drafting 
skills as paralegals; and (3) lack of hands-on experiences and actual training as 
paralegals.   
Theme 1: The standards require paralegals be able to use paralegal tools, but employers 
report the applicants they interview are lacking in knowledge of current research tools.    
This theme is considered as one of the five most important findings of the study.  
Again, it is important to note that each of the theme somehow connect to the skills 
mentioned earlier.  The third major theme can be incorporated with research and being 
computer savvy as a non-academic skill.   
Participant # 1 stated that there are deficits in the current tools of research that the 
industry uses and the paralegal programs that CCA require: 
To increase their focus in practical use of the computer. They have to give 
students assignments that involve Internet research, which is more important that 
legal research because mostly lawyers do legal research, but paralegals have to 
learn to get the full address of a certain doctor’s office. They have to learn how to 
search for somebody's name and address. They have to learn how to look up a 
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court case and a docket number. I have, in one of my classes, an assignment of 
about 60 specified Internet research assignments geared toward a civil law 
practice which is in none of the curriculum for any course. But I use that to 
substitute for legal transcription because it's so worth-less to have students 
transcribe cassette tapes which nobody even uses and do what secretaries did 20 
years ago. So I have them look up cases and look up docket statuses and look up 
court orders and access to Federal Judges Court Room Policy's. Things that they 
should be able to do and will be expected to do but there's no program design for 
how to use the Internet to find common legal information, not generic stuff, but 
specific to federal and state cases. So that's one big thing, there is no program 
geared towards that.  
 
Participant # 2 added that currently in terms of technicality, paralegal students 
need to develop their knowledge on software programs to be more effective in their field 
of work: 
Well, okay.  From a technical standpoint, they need to know how to use Word, 
kind of that.  Um, Excel is kind of becoming a big part of the firm.  Um, and then, 
with respect to the, the, the software as a service or the office management, case 
management and trial presentation software, that really depends on the firm that 
they’re going into.  If they’re going into a larger firm, then they would have to 
have technical proficiency in those programs.  If they’re going into smaller firms, 
it depends upon the Heads of firms and how technically proficient he or she is.  
So, my goal … I wasn’t for the computer classes pretty good, Microsoft Office 
training, but the cycle was always to make sure that they’d seen the software 
systems and at least understood how they functioned, like, they understood the 
functionality because there are so many different vendors out there that you can’t 
teach one specific program.  You have to teach the building blocks when it comes 
up. 
 
Participant # 4 also felt that paralegals should learn how to maximize the current 
software programs for research and writing purposes: “Oh yes, I would, I would totally 
recommend paralegals to learn these document review processes, and procedures, and 
software. Absolutely.” 
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Theme 2:  The standards require legal drafting in the curriculum, but employers report 
the paralegal coursework is not preparing paralegals to meet their expectations for 
writing and drafting.   
This theme is considered as one of the five most essential findings of the study 
and can be incorporated in the first major theme of the study. Participant # 1 also shared 
the gap in the poor legal drafting skills of the students. Secondly, very poor legal drafting 
skills are being taught. Meaning these students are not really being asked to draft, but 
rather being asked to copy.  
These students are given an assignment and they can do the assignment by 
copying and pasting off the Internet, which is of no value to a lawyer. What they 
should be given is a set of facts and said, "without a sample, here's what I want 
you to do, prepare these set of facts and put them into the form of a compliant." 
So that's drafting, taking raw data and turning it into a pleading. That's what I call 
drafting, not giving them a generic assignment that they find other articles on the 
Internet and copy it which does not good to anybody. So that's another huge area, 
drafting.  
 
Participant # 2 added that another skill needed to be improved on is legal writing 
and drafting: 
“…With respect to writing, or you had to teach writing at the school, on a level 
which was, um, on a remedial level.” 
Participant # 3 also admitted that most schools lack the professional student 
development when it comes to paralegal writing and general legal knowledge: 
I do expect that most school would have some sort of professional development in 
addition to their strict legal, paralegal training.  But I do find that to be lacking in 
many candidates.  Well, I have to go back to writing. That’s my number one, 
requirement. Uh, I, I have rarely found a candidate that meets the level of writing 
that I need coming in the door.  
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Theme 3: The standards do not require hands-on experience, but employers report 
paralegals need real, hands-on experiences and actual training as paralegals.   
Participant # 4 stated that paralegal schools should largely require their students to 
have internships and undergo hands-on experiences and training: “And, you know, 
another thing. If they're not already doing it, the paralegal schools should be placing 
these, these students in internships.” Participant # 5 also explained that paralegal schools 
need to review the quality of the students that they produce; this can be increased by 
giving them more hands-on training: 
Uh, they need to ... and then what's coming out. Uh, you know, we, we will 
absolutely 100% go after a student, um, who has had an internship more so than 
an externship, uh, or more so than, um, than a, uh, just coming right out of, of 
school. For any internship or externship that a student has participated in, we are 
100% gonna go after that student, because they understand what happens in a law 
firm. 
 
Participant # 6 stated that paralegal schools should require more internship and 
externship to further train their students: 
They all need to have an internship or an externship. Most of these students that 
come out of paralegal- these schools, they don't have that and, and, and they 
absolutely don't know what's going on in a law firm. You know, they walk out 
thinking that they've had, you know, two years school and, and, and they're all 
ready to go. But, they're just not. They need to know how to function with a 
bunch of different personalities; back to your soft skill question. An externship or 
an internship would absolutely help them understand what happens when working 
with lawyers. We're not kind people. You know, we, we, we need stuff done. So, 
it's important that they have that. 
 
Other Data  
A minor theme or experience suggests a potential gap on the training of the 
paralegal students especially when it comes to handling deadlines which is very crucial in 
their field and profession.  Participant # 1 shared that there is a lack in training for the 
students in handling pressures in deadlines: 
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Third one, I would say, is probably working under deadlines and pressure. Almost 
every assignment you get in the law office comes with deadline ... I need it by the 
end of tomorrow, I need it by next week. I've never heard of an assignment that 
didn't have a deadline. And yet in school, no deadlines are really given. And even 
if they are given teachers tend to extend them or they are soft. But they have to 
learn in the real world in practice there is no such thing as soft. If you miss a court 
deadline buy 1 day, you may as well have missed by a year. So I teach them 
deadlines and I say if you don't have it done by this time, no matter what, it 
doesn't count. Courts don't care if you're sick, they don't care if your kids are sick, 
whatever. You have to anticipate and work in advance and do more upfront then 
you think you need too so as to prepare you in case you get jammed up near the 
end. 
 
Curriculum Analysis vs. Interview Analysis Results and Interpretations 
The theme of colleges not preparing students for the workforce is not new.  The 
comparison of phase 1 to phase 2 indicated that, while the coursework is offered, 
graduates are not entering into the workforce with the level of skills that employers are 
seeking. 
Phase 1 showed that the CCA curriculum when compared to the ABA standards 
had one identifiable gap.  The phase 1 analysis showed that the AAfPE provided more 
detail to the required courses.  Additionally, it was determined that the AAfPE provided 
no recommendations on five different courses that CCA offered and the ABA required.  
Conversely, it could be stated that CCA offered five courses that did not address any 
AAfPE competencies. Due to this ambiguity, the researcher cannot claim that CCA’s 
curriculum was written to a higher standard than the AAfPE based upon the documents 
that were available to the researcher or that CCA incorporates classes that are deemed 
unnecessary to AAfPE.  However, it is important to note that the recommendations of the 
AAfPE were supported by the lawyers that were interviewed and CCA’s curriculum 
incorporates a large majority of the AAfPE competencies.   
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Two courses did not fall into a specific competency of the AAfPE in the core 
curriculum. These courses were Business Entities and Legal Terminology. Paralegal 
major courses especially Legal Drafting, Legal Research, Legal Terminology, and Legal 
Transcription are the main subjects offered to fulfill such academic requirements or 
needs.  Meanwhile, the theme of having sufficient hands-on and practical experiences can 
be gathered through the courses of “Computers for Paralegal” and “Paralegal 
Technology”.   
The review on the CCA’s curriculum, with regard to the general education 
courses, indicates an alignment with the ABA standards and that there are no identifiable 
gaps between CCA’s curriculum and the ABA’s standards.  As stated earlier this data can 
be seen interpreted:   
(1) The AAfPE competencies did not mention two courses that CCA offered 
and the ABA required.   
(2) CCA offered two courses that did not meet the AAfPE competencies. 
These general courses can be incorporated in developing further basic knowledge and 
skills to the student paralegals.   
The next set of the computer courses all adhere to the sub-theme for the non-
academic expectations especially in developing computer savvy individuals that can help 
in doing technical work for firms.  Computer software programs, such as Publisher, 
Principals of Bookkeeping, Word Processing and Outlook, Spreadsheets, Computerized 
Bookkeeping, Database Management, Graphics and Presentation, and Comprehensive 
Computer Project, can teach and train the paralegal students to have enough knowledge 
on computers, which is a very essential skill for their future profession. As stated above, a 
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gap was identified that, while the course work is offered in the curriculum, it is not 
sufficient to meet the employer expectations. 
 A management course is also available and can then be applied for students to 
have the ability to work in a strict professional environment (i.e., the second major 
theme), multi-tasking skills for greater productivity (i.e., the second sub-theme), and that 
after the courses, students must have acquired enough knowledge to have the ability to 
analyze precisely and accurately (i.e., the third sub-theme level).  However, this 
“Principles of Management” course offered may not be enough for such extensive needs, 
skills, and characteristics to be developed and similar courses must be developed for 
greater quality of education and training to materialize in the future. .Additionally, career 
development courses can be utilized by paralegal students to explore and find the best 
possible law firms and companies for them.  
Lastly, the responses for the legal community aligned with the level of detail 
provided by the AAfPE’s recommendations.  Upon further analysis, 8 of the 9 categories 
of the AAfPE were represented in the responses of the interviewees.  The one category 
that was not mentioned was Ethics.  This could be due to an assumption that ethical 
behavior is either a given, the documents available from CCA were not detailed enough 
to determine if Ethics was embedded in CCa’s curriculum, or the protocol did not elicit a 
response from the interviewees.  
Overall, the researcher identified that, while required course work for a paralegal 
degree is present at CCA, it is not meeting the expectations of the employers.  There may 
be other factors contributing to a disconnection between the job market and higher 
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education institutions that offer paralegal education. Employers want a complex mix of 
academic, soft skills, and experience that make a content analysis extremely difficult.  
 
Summary 
In Chapter 4, the qualitative findings of the study involving the two phases (i.e., 
the content analysis on the documents and the data analysis on the interviews with faculty 
members and lawyers) were discussed..  The researcher also presented the sample 
description of the participants for the interviews, a brief explanation of the methodologies 
used, and the final results.  The researcher then was able to examine the documents and 
analyze whether or not the CCA campuses are following the standards and expectations 
from paralegal programs that they offer.  For the first part of the qualitative study, the 
researcher employed a qualitative content analysis on the approved courses in CCA’s 
catalog.  The reason the researcher chose the catalog was that it is the required 
publication that outlines the approved degree course work by the State of Pennsylvania’s 
Board of Private Licensed Schools.  The catalog was then compared to the ABA 
(American Bar Association) programmatic accreditation standards, and AAfPE 
(American Association for Paralegal Education) recommendations of paralegal course 
work.  The qualitative content analysis was performed by comparing the wording in 
CCA’s catalog to the standards and recommendations of the two organizations. 
The researcher determined that there was one significant gap between the ABA 
curriculum standards in terms of course requirements.  This gap was that CCA did not 
offer as many general education courses required by ABA. There was also significant 
differences in the length of the CCA Associate’s degree and the amount of course work 
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offered in each of the 3 categories of ABA standards.   Further, analyses indicated that 
the study results were inconclusive in determining if CCA’s curriculum incorporates 
more or less relevant competencies than the AAfPE recommends based upon the lack of 
available detail in the course descriptions.  The second phase indicated that indeed there 
are gaps needed to be filled, when it comes to the industry expectations of paralegal 
students. It is important to note that phase 2 of the data collection did not focus 
exclusively on CCA graduates and was conducted to determine what employers expect 
from paralegal graduates in the work environment.  This was conducted to analyze 
industry expectations.   
In conclusion and to address the research questions, the following were found: 
most employers expect good writing skills and knowledge in a legal perspective.  As for 
the non-academic expectation, it was mainly observed that employers expect paralegals 
to have the ability to work in a strict professional environment.  More significantly, the 
following issues were discovered:  lack of knowledge on how to use research tools; lack 
of legal writing and drafting skills as paralegals; and lastly, lack of hands-on experiences 
and actual training as paralegals.  The researcher will further interpret the results of the 
study with the final conclusion in Chapter 5.  
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Chapter 5: Conclusions and Discussion 
Introduction 
The purpose of this research study was to identify the gaps in expectations of the 
employers of APL graduates in order to increase placement in that major.  Furthermore, 
based on the findings, recommendations will be made to provide guidance on how to 
continually align employer expectations with CCA.  To achieve the rationale of the study, 
the researcher utilized two research methods/designs; the first phase was a qualitative 
content analysis on the documents containing information about the substance of 
paralegal education.  These documents comprise the catalog of CCA and accreditation 
standards from American Bar Association (ABA), and American Association for 
Paralegal Education (AAfPE).  Meanwhile, for the second phase of the study, a 
qualitative data analysis of the interviews was performed.  Through the interviews, 
several themes to address the research questions and support the findings emerged.  In 
this chapter, the researcher will interpret the findings further, relate the findings with the 
current scholarly literature available, examine the limitations, identify the implications 
for practice, provide recommendations for future research, and provide a brief summary 
of the study.  
Conclusions 
For the first phase of the study, several documents were compared and analyzed, 
such as: the course catalog and Programmatic Accreditation Standards from CCA, ABA 
(American Bar Association); and recommendations of the AAfPE (American Association 
for Paralegal Education).  Regarding the curriculum, the researcher discovered that: 
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(1) Paralegal Courses - the CCA followed the ABA, but in two aspects, there was 
no course competencies associated or required by the AAfPE. 
(2) General Courses - the CCA followed the ABA, except in the number of 
credits offered by CCA vs. ABA criteria and two instances where there was 
no course competencies associated or required by the AAfPE. 
(3) Computer Courses - the CCA met and achieved the standards of the two 
associations, the ABA and the AAfPE. 
(4) Management Courses - the CCA again met and achieved the ABA and AAfPE 
standards. 
(5) Career Development Courses - the CCA also followed the ABA but was not 
mentioned in the AAfPE. 
Regarding the credit/clock hour, the analysis revealed that CCA has 675 more 
contact hours than the minimum ABA requirement of 900 contact hours. The researcher 
determined that in the general education category, CCA has 15 semester credits, while 
ABA requires 18 semester credits.  The lack of 3 credits in the general education 
category, indicates a deficiency in the CCA curriculum in this category. determined by 
CCA has as a deficiency.  Further, in the additional course category, CCA has 35 
semester credits while ABA requires 24 semester credits.  In the legal specialty category 
CCA has 44 semester credits, while ABA requires 18 semester credits. The research also 
indicates that, while CCA’s curriculum incorporates many elements of the ABA 
standards, the clock hour/semester credit hours comparison shows that there is a large 
disparity in delivery of that content. 
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 For the second phase of the study, the researcher used the interviews to form 
themes and thus address the three research questions. The researcher then discovered that 
the expectations of paralegal employers for new hires who graduate from Paralegal 
programs were good writing skills and knowledge in a legal perspective, addressing the 
first research question. 
Furthermore, the expectation of paralegal employers for new hires was that they 
must possess the ability to work in a strict professional environment.  Lastly, for the third 
research question three themes emerged from the interviews. These themes were the lack 
of skill in utilization of current research tools as paralegals; the lack of legal writing and 
drafting skills as paralegals; and the lack of hands-on experiences and actual training as 
paralegals. 
First Phase   
The first phase of the study was a review and content analysis of different 
documents containing the objectives of the paralegal course. Overall, it was determined 
that CCA followed the guidelines of the ABA but no claim can be made that CCA 
followed more than the AAfPE. The results in the AAfPE analysis were deemed 
inconclusive without a more in-depth curriculum review. The purpose of this phase was 
to determine if the failure of CCA to meet the ACCSC accreditation mandatory job 
placement rate of paralegal students was due to a deficiency in required course work from 
two0 specific paralegal associations. 
For the first course, which was "Business Entities", CCA met the standards in 
terms of objectives when reviewed alongside the American Bar Association (ABA).  
However, there was no mention of these competencies by the American Association for 
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Paralegal Education or (AAfPE).  The second course, which was “Civil Litigation”, CCA 
achieved the standards of the ABA.  When the researcher reviewed the AAfPE document, 
competencies were also met.  The third course which was "Computer for Paralegals", 
CCA reached the standards of the ABA.  The fourth course was "Credits and Debtors 
Rights" and when analyzed, CCA met the standards and recommendations of the ABA 
and AAfPE.  The fifth and sixth courses were "Criminal Law" and "Domestic Relations" 
and CCA again achieved the standards of the ABA and AAfPE.  The seventh and eighth 
courses were "Legal Drafting I" and "Legal Drafting II" wherein CCA both attained the 
standards of the ABA and the recommendations of AAfPE.  The ninth and tenth courses 
were "Legal Research" and "Legal Research in Practice" wherein CCA both managed the 
standards of the ABA and recommendations of AAfPE.  The eleventh course was "Legal 
Terminology" and the CCA achieved the standards of ABA and there was no mention of 
this course in AAfPE. The twelfth course was "Legal Transcription" which also 
addressed the standards and recommendations of both the ABA and AAfPE.  The 
thirteenth course was "Real Property", which both attained the customary standards of the 
ABA and AAfPE. The last major course was "Wills and Estates", which also achieved 
the standards and recommendations of the two institutions.  In conclusion, for the 
Paralegal major courses, there were only two instances where the CCA differed in some 
of the directives of the AAfPE. CCA curriculum aligns with ABA and it is inconclusive if 
CCA’s curriculum is written to a higher standard than AAfPE and without access to the 
syllabi, there is no way to make a definitive conclusion that CCA met the minimum 
recommendations of the AAfPE. 
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General Courses 
There were five practical subjects offered regarding the general course component 
required to complete a degree in the paralegal field.  The first course, which was “Public 
Speaking”, met the standards and recommendations of the ABA and the AAfPE.  The 
second course that followed was the "Introduction to Psychology", which also met the 
ABA standards, but there was no mention of this course in AAfPE. The third course was 
the "Introduction to Sociology", which also managed to achieve the standards of the ABA 
but had no data available in the AAfPE.  The "English Composition" was the next course 
offered that attained the standards of the ABA and AAfPE.  Finally, the fifth course was 
"Interpersonal Communications”, which also successfully met the standards of both the 
ABA and the recommendations of the AAfPE. In conclusion, the CCA offered courses 
that aligned with by the two founding institutions. Again, the two-unavailable courses in 
the AAfPE, offered by CCA, were not sufficient to conclude that the general courses 
were not of quality; just that the CCA curriculum contained course work that was not 
mentioned by the AAfPE.  Further, even though it seems that the AAfPE 
recommendations did not incorporate a competency for these two general education 
courses, the courses are still required by ABA and are a positive addition to the 
curriculum. 
Computer Courses  
There were nine computer courses offered by CCA.  Upon analysis, all nine met 
the standards of the ABA and AAfPE.  In conclusion, it can be asserted that the CCA 
offers a complete and competent skill training and knowledge in terms of the computer 
and technological aspects of the degree. 
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Management Courses 
 There was only one management course offered by the CCA, the "Principles of 
Management". Upon analysis, it was determined that the CCA met the standards of both 
the ABA and AAfPE. In conclusion, it can be affirmed that the CCA again offers a 
complete and competent skill training and knowledge in terms of the management aspects 
of the degree, as well as the profession in general. 
Career Development 
There was only one career development course offered by the CCA, which was 
the "Career Development" course. Upon analysis, it was determined that the CCA met 
the standards of ABA alone and was not discussed in the AAfPE. In conclusion, the CCA 
followed the ABA requirements and there was no mention of the course by the AAfPE.   
Total Number of Class Hours 
The CCA APL program was 1575 contact hours; 675 hours longer than the 
minimum standards of the ABA.  The AAfPE did not declare or reveal their required 
number of clock hours in the document provided, thus it cannot be articulated if the CCA 
successfully followed the suggested class hours of the latter institution. As stated in 
Chapter 4, the difference is a result of Pennsylvania regulations. 
The Courses and the Literature  
Taken as a whole, it can be deduced that the CCA followed the benchmarks of the 
ABA organization. Based on the analysis, the CCA is geared towards the standards of the 
ABA organization. Larbalestrier and Spagnola (2009) discussed that in most "ABA-
accredited paralegal schools" the following courses are offered: "Introduction to Law 
and/or to the Paralegal; Legal Writing; Law Office Administration; Legal Research; and 
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Litigation" (Educational Background of Paralegals, para. 3).  It also stated that the 
minimum course load suggested by the ABA is 18 hours in terms of legal specialty and 
other programs that "go well beyond that minimum" (Larbalestrier & Spagnola, 2009; 
Educational Background of Paralegals, para. 5). The differences in standards followed by 
the CCA, with the CCA leaning towards the ABA can be incorporated to Natale and 
Fenton's (1997) argument. The two authors stated that the continuous development and 
extension of the paralegal field has sought for a "redefinition of the role and 
responsibilities of the paralegals", which in turn has created issues in various aspects of 
the course such as the "educational standards, regulation requirements, and delivery of 
legal services" (Natale & Fenton, 1997, p. 166).  These three areas especially seemed to 
be addressed by the CCA curriculum and the ABA standard, but no claim can be made 
that the AAfPE’s recommendations were insufficient to address these three areas. 
Second Phase  
The second phase of the study was a thematic analysis of the interviews with the 
lawyers and lawyers that are faculty. The purpose of this phase was to identify what 
employer expectations of paralegal graduates in the job market are, as well as, determine 
if the paralegal graduates were meeting those expectations. Overall, there were five major 
themes uncovered and several other minor themes that adhere to the research questions of 
the study. In this section, the discussion is organized according to the research question  
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Major Theme 1 
Major Theme 1: Paralegals must be able to write utilizing a legal lexicon.  This 
includes written summation of what a paralegal researched incorporating legal 
terminology. 
From the thematic analysis of the interviews, the researcher discovered the main 
academic expectation of employers for students who graduate from the paralegal course. 
The main academic expectation was to have acquired good writing skills in a legal 
perspective. Jordan (2001) explained that among the "skills for success" of the paralegals, 
a special consideration should be placed on the students' writing skills (p. 19). Jordan 
(2001) furthered that being able to write "clearly, succinctly, and correctly" is crucial for 
a paralegal to accomplish his or her routine responsibilities and assignments each day (p. 
20). Moreover, as determined in the theme for this research question, knowledge in a 
legal perspective is also expected. Jordan (2001) emphasized that another significant skill 
for paralegal students is the skill to utilize the "law library" effectively (p. 20).  Also, 
Jordan (2001) added that a paralegal "at the minimum, a paralegal must be able to locate 
an elusive state court opinion or federal regulation, find out if a lower court decision has 
been overturned by a higher court, and locate a helpful article in a legal encyclopaedia" 
(p. 20).  This statement by Jordan pertains to the paralegal students' ability to relate and 
practice their profession in great connection with the field of law.  Paralegal students 
should then be sufficiently comfortable and competent of their legal knowledge to 
produce writing documents and outcomes useful for their employers and clients. 
According to Kauffman (2013), paralegals should also be able to draft legal documents. 
Good writing skills of a paralegal include the following: "be used to write the same kinds 
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of rough drafts; including settlement documents; memoranda of law; and trial and 
appellate beliefs" (Kauffman, 2013, p. 102). 
The researcher also established three other themes from the interviews on the 
expectations of employers on paralegal students upon entering their organizations. The 
first theme was obtaining sufficient hands-on and practical experiences even as students.  
The second theme was the strict degrees and certificates for paralegals from respected 
schools.  The third theme was being detailed-oriented when it comes to performing tasks 
and paper works. Miller and Meinzinger (2014) described that as part of a paralegal's 
profession, one should be "familiar with the litigation process and courtroom progress" 
which can only be gained through enough and through hands-on experience (p. 273). 
Larbalestrier and Spagnola (2009) explained the changes in paralegal employment 
through the years. As times and norms have changed since the peak of the paralegal 
movement almost five decades ago, the current field presents incoming paralegals from 
different professional and educational backgrounds. They identified that "the future 
paralegal may choose to either directly enter a paralegal program at a two- or four- year 
school or earn a paralegal studies degree, or finish the bachelor's degree in any major and 
then purse a post-BA certificate from a qualified institution (Larbalestrier & Spagnola, 
2009, para. 2). Miller and Meinzinger (2014) elucidated that while most employers do not 
essentially oblige new paralegals for a certification, a "voluntary certificate from 
professional society or the state can provide a competitive advantage in the labour market 
and lead to a higher salary" (p. 9). Lastly, the expectation to perform effectively in terms 
of detailed tasks and paper works can again be connected to the first major theme of the 
study. 
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Major Theme 2 
Major theme 2 of the ability to work in a strict professional environment. From 
the thematic analysis of the interviews, the researcher discovered the main non-academic 
expectation of employers for students who graduate from the paralegal course. The main 
non-academic expectation was to have acquired the ability to work in a strict professional 
environment. Cannon (2008) admitted that the changed times have allowed several legal 
ethics issues in dealing with the new dynamic environment. As a solution, Cannon (2008) 
suggested for paralegals to have a better and more lucid understanding of legal ethics as a 
whole for them to function "competently and with integrity" in case of unexpected events 
and occurrences in their daily work activities (p. xxii). In addition, the work environment 
is essential for paralegals according to Miller and Meinzinger (2014) as a "pleasant and 
physically comfortable" surrounding is needed by professionals in order to perform 
writing tasks and responsibilities free of distractions and conducive in maximizing their 
legal duties and knowledge (p. 261).  
Major Theme 3 
The researcher again established three other themes from the interviews on the 
non-academic expectations of employers on paralegal students upon entering their 
organizations or being hired by their employers. The first other important non-academic 
expectation was the need for computer savvy individuals that can help in doing technical 
work for firms; the need for multi-tasking skills to be more efficient and effective as 
paralegals; and that after the courses, students must have acquired enough knowledge to 
have the ability to analyze precisely and accurately. For the expectation of hiring 
computer savvy individuals, Miller and Meinzinger (2010) highlighted how "paralegals 
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who possess superior computer and technological skills" have greater demand in law 
firms in the United States (p. 20). They even claimed that there are "more career 
opportunities" in today's paralegal field "for tech-savvy" individuals. Another non-
academic expectation was having the ability to multi-task. In Prentzas' (2014) book, the 
most important skills for an experienced paralegal were "the ability to prioritize and 
multitask" (p. 30). Prentzas (2014) explained that with the paralegal profession, one may 
have more than one supervising attorney and therefore may need to handle and work on 
different research documents and information in one day. Lastly, another important 
expectation was the analytical skills of the paralegals. Given that paralegals are mostly 
responsible for "gathering and analyzing" specific types of data, a paralegal must then be 
able to "break down complex theories" and pattern them into more understandable terms 
and concepts (Miller & Meinzinger, 2014, p. 10). 
From the thematic analysis of the interviews, the researcher discovered three 
major gaps between the industry standards, employer expectations, and graduates of the 
paralegal program: the lack of skill in utilization of current research tools as paralegals; 
the lack of legal writing and drafting skills as paralegals; and the lack of hands-on 
experiences and actual training as paralegals.  
The breach in experiencing a lack of knowledge of how to use current research 
tools as paralegals can be connected to the constant development of technology and other 
changes in environment, thus a delay in the utilization of tools for paralegals emerged. As 
previously discussed, student paralegals today still have more to prove and train for in 
order for them to achieve a full potential of being fully prepared for their profession. This 
setback in the updating of current research tools has caused the training and skills of the 
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students to be interrupted as technology outpaces the implementation of training in the 
classroom. Additionally, students are not getting the proper knowledge needed for their 
future careers.  
The second gap was the lack of legal writing and drafting skills as paralegals.  
The importance of the writing and drafting skills for paralegals was continuously 
emphasized throughout this research study. As stated by Greene and Cannon (2003), 
every individual in the field should be honest enough of their strength and weaknesses as 
a paralegal. This is to address and assign the correct tasks and functions to the most 
capable individuals, depending on their determined skills and knowledge, which will aid 
in addressing what the firm and their paralegals are lacking.   
The third gap was the lack of hands-on experiences and actual training as 
paralegals. This gap was addressed in the previous research question. The vitality of 
hands-on experiences acquired from on the job trainings was highlighted in one of the 
minor themes of the first research question and was established in this last research 
question that there was indeed a gap in this aspect. This can be addressed by increasing 
and imposing stricter number of hours for students to complete their trainings more 
religiously than the current situation. 
Limitations 
 For the limitations observed and discovered in this research study, the researcher 
believed that the chief limitation was the lack in the variety of the sample population in 
the second phase of the data collection. Having interviewed six lawyers/faculty members, 
the study was limited to their perceptions and experiences.  The study did not include the 
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perspectives of paralegal students and the employers who have previously hired students 
from the CCA.  
Another limitation of the study was the lack of an organized standard or guideline 
for the content analysis in the first phase of the study. However, this was considered only 
a minor limitation given that the researcher compared and contrasted the documents of 
the CCA, ABA, and the AAfPE.  In summary, the limitations that could have been 
improved in the study were that: 
(1) No input from the students who have experienced and took their degree from 
the CCA was collected in any stage; 
(2) A personal feedback from employers of students from the CCA could have 
been collected as well for further analysis in the second phase; and 
(3) Lack of access to relevant proprietary data to guide the content analysis in the 
first phase.  
Recommendations 
Upon conducting the two phases of analysis, the researcher was able to realize the 
implications of the findings of the research study in the paralegal field today. The 
researcher discovered that the findings from both the content analysis and thematic 
analysis can be utilized to improve not only the standards of one paralegal school but the 
overall field as well. The findings can aid in updating the current curriculum, given the 
constant development in technology and changes in different law-related skills and 
knowledge for the benefit of the paralegal students. In addition, the findings in the 
research study can also be utilized for the following: curriculum review; accreditation 
reviews; and the comparison study of successful paralegal programs as outlined below.  
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One of the overarching themes was an overall issue with writing skills of 
paralegal graduates.  The theme was prevalent in the interviews and ran the gambit from 
legal to letter wiring skills.  Therefore, the researcher recommends:  including writing 
samples for entrance requirements and creating writing tracts based on samples to address 
the writing issues of the students.  Such an approach would provide a clearer 
understanding of graduates writing ability versus a quantitative entrance exam and would 
further model the Community College experience by providing students with resources to 
improve/learn writing skills. 
There were multiple indictors that paralegal students are lacking in 
professionalism.  Professionalism is a broad-based term, which can and does encompass 
soft skills, time management, and general work environment acumen. Therefore, the 
researcher recommends that CCA provides opportunities for their paralegal students to 
acquire real world work experience. There are several concerns that may arise from this 
recommendation, such as: 
(1) Choosing the ideal type of opportunity (i.e., externship, internships, or 
a paid cooperative education program). 
(2) The unknown impact this would have on enrollment, attrition, length 
of program, and compliance with federal, state and accreditor 
regulations. 
(3) The intuitional cost of administering these programs and the impact on 
the institutions profitability. 
The researcher proposes that the CCA conducts a feasibility study on the ideal 
type of program.  The feasibility study would address the concerns of the researcher 
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stated above.  Once the study is conducted, CCA’s can make an informed decision on the 
implementation of this recommendation. 
The Phase 1 review indicated that not only did CCA align in many areas with the 
ABA, but it actually had incorporated over 675 hours of instruction more that ABA 
requirements.  The researcher recommends that CCA align the entire paralegal 
curriculum to the ABA and apply for Programmatic Accreditation from the ABA.  Such 
an approach would: 
(1) Increase program recognition; 
(2) Create opportunities for more articulation agreements; and 
(3) Increase placement opportunity due to recognition of the ABA name. 
The main issue surrounding the ABA programmatic accreditation is the length of time it 
takes to be granted approval. The program is not officially approved until two years has 
passed and there are graduates from the program.  This issue could require CCA to teach 
out the current program and enroll the students into a new program.  As with the 
recommendation above, the researcher believes that CCA would need to do their due 
diligence in determining the effect this recommendation would have on the institution’s 
metrics and profitability.  This recommendation would also necessitate a feasibility study 
to determine that cost effectiveness of the proposed recommendation.  For future research 
purposes, the researcher employed the limitations of the study to determine his 
recommendations for other researchers who may want to explore the same subject or 
topic. The researcher identified several gaps in the literature and therefore, the researcher 
believes that the following aspects should be studied in the future:  
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(1) The researcher looked at one specific program that was offered by a for-profit 
institution.  The narrow focus of this study could be broadened to incorporate 
a broader data range.  The researcher would recommend for further research, a 
multi-site paralegal program comparison of curriculum and outcomes.  The 
researcher identified that there are a myriad of paralegal programs offered by 
various types of HEIs.  A study of paralegal outcome differences and 
similarities offered at a traditional 4-year institution, a community college, 
and a proprietary institution would highlight strengths and weakness of each 
program. The study could delve into state, federal, and local legislative 
requirements, as well as, regional, programmatic and national accreditation 
standards.  
(2) The researcher was limited by the documents that were available for the study.  
The researcher was unable to go to a granular level in terms of outcomes, 
syllabi, and test assessments.  Therefore, a full curriculum review could 
provide insight on issues, such as delivery, content, faculty preparedness, and 
academic rigor, on which this study did not focus.  
(3) The majority of students at CCA were African American and female.  Further, 
while outside of the scope of this study, some of interviewees commented on 
things such as a paralegals’ attire, hair, and tattoos.  Future research might 
focus on how race/ethnicity, gender, and other student characteristics and 
cultures influence employers’ perceptions of their qualifications as they relate 
to their paralegal preparation. 
  
106 
 
 
Summary 
In conclusion, the researcher was able to successfully establish findings that 
addressed the three initial research questions of the study, which at the same time 
achieved the main purpose of identifying the gaps in expectations of the employers of  
APL graduates in order to increase placement in that major. Through the content analysis 
in the first phase, the researcher determined that the CCA has put more emphasis in 
modelling their school’s standards according to the ABA organization.  There could only 
be a surface claim made that CCA curriculum did or did not meet the AAfPE competency 
guidelines. This finding can then certify the recommendation that indeed, the CCA 
should then push for and apply for Programmatic Accreditation from the ABA. As for the 
second phase, which was the thematic analysis of the interviews with the faculty 
members, the researcher formed fundamental answers to all three research questions, in 
which were proven and supported in the discussions section of the study when reviewed 
and alongside other related literature from scholars. Therefore, it can be ascertained, that 
this research study has allowed certain significant issues of the paralegal education field 
to be opened and discussed, which other current studies lacked. Furthermore, the 
importance of having the information that the employers’ academic expectation would be 
paralegals who have good writing skills and knowledge in a legal perspective increases 
the need for the schools to focus on the writing competency of their students. In addition, 
the non-academic expectation of the ability to work in a strict professional environment 
allows schools to train and create a stricter training format for their students. Lastly, the 
gaps on the setback o the utilization of current research tools as paralegals; lack of legal 
writing and drafting skills as paralegals; and lack of hands-on experiences and actual 
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training as paralegals reinforce and certify the call for schools to update their curriculum 
for the attainment of students’ of quality paralegal education to gain better and greater 
career opportunities. 
Higher education is comprised of several types of institutions.  As the researcher 
noted “the majority of gainful employment programs are offered by public two-year 
institutions (30,000 out of a total 55,000)” (ED.gov); however, the researcher also stated 
that the “ED added a number of provisions to the final rules in response to comments it 
received on the proposed rules. The most significant of these in terms of the number of 
program affected is an exception for small programs” (Ed.gov, para. 6).  These 
exceptions are targeted to exempting as many as 20,000 of the 30,000 programs offered 
by community colleges (Gross, 2011).   
This is the state of the regulations as they stand now; however, this study has 
highlighted parallels and implications to the entire higher education industry.  For 
example, the literature review uncovered that for many years the for-profit industry was 
seen as the popular solution to non-traditional career oriented students in the higher 
education space.  It is only recently that the level of scrutiny has been ratcheted up based 
upon consumer complaints. Currently, the community colleges are enjoying that same 
popularity as a real solution to the higher education affordability issue and have an 
exemption from the legislative eye of Gainful Employment on over 20,000 programs.  
What will happen if that exemption is removed?  This study has outlined the issues 
surrounding CCA’s struggle and can be used as a model for proprietary institutions, but it 
can also serve as a model if and when the traditional higher education institutions become 
embroiled in this ever-increasing atmosphere of accountability.  
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APPENDIX A 
Employer Interview Protocol 
1. When considering hiring a paralegal do you use paralegal schools as a resource? 
a. If yes why? 
b. If no, why not? 
2. Who do you look to attract for the position?  
a. Why?  
3. When posting a position what is the ‘ideal’ applicant/potential worker skillset that 
you are looking for? 
4. What characteristics would that person have?  
a. Why? 
5. Which of these are most important? 
6. Are these skills unique to your firm or are they required across your legal specialty?  
7. What writing expectations do you have for an entry level paralegal? 
8. What technical expectations do you have for paralegal right out of school 
9. What softskill expectations do you have for a paralegal right out of school? 
a. What is your definition of Softskills? 
b. How do you assess these skills? 
10. What research abilities do you expect from a paralegal right out of school?  
11. In what areas do you feel that paralegal schools need to increase their focus? 
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APPENDIX B 
Faculty Interview Protocol 
1. When considering entry into the paralegal program what type of student do you look 
to attract for the program?  
a. Why?  
2. When posting a position what is the ‘ideal’ student skillset that you are looking for? 
3. What characteristics would that student have?  
a. Why? 
4. Which of these are most important? 
5. What writing expectations do you have for paralegal students after your program is 
completed and how does your curriculum help support this outcome? 
6. What technical expectations do you have for your paralegal students after your 
program is completed and how does your curriculum help support this outcome? 
7. What softskill expectations do you have for your paralegal students after your 
program is completed and how does your curriculum help support this outcome? 
a. What is your definition of Softskills? 
b. How do you assess these skills? 
8. What research abilities do you have for your paralegal students after your program is 
completed and how does your curriculum help support this outcome?  
9. In what areas do you feel that your paralegal school outcomes need to increase its 
focus? 
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APPENDIX C 
 
Paralegal Courses 
 
Main: CCA  
Course Name and 
Standards: 
ABA  
(American Bar Association) 
AAfPE  
(American Association for 
Paralegal Education) 
Business Entities,  
CCABECR45/3 
Meets the Standard: 
I. A legal specialty course is a course 
that (1) covers substantive law or legal 
procedures or process, (2) has been 
developed for paralegals, (3) 
emphasizes practical paralegal skills, 
and (4) meets the instructional 
requirements of G-301.B. 
 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
practical paralegal skills. 
Does not meet the standard as 
there was no mention or data 
available:  
Not mentioned 
Civil Litigation, 
CCACLCR45/3 
Meets the Standard: 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
practical paralegal skills. 
Meets the Standard: 
Describe the features of 
computerized litigation support 
programs and be able to 
compare such programs to 
corresponding manual litigation 
support; 
 
Understand the legal and ethical 
principles that guide paralegal 
conduct, including, but not 
limited to: unauthorized practice 
of law and lawyer supervision of 
non-lawyers; confidentiality and 
attorney-client privilege; 
conflicts of interest; 
competence; advertising and 
solicitation; handling client 
funds, legal fees, and related 
matters such as attorney fee 
awards and fee agreements; 
prohibitions relating to fees 
including fee referrals, fee-
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splitting and partnerships 
between lawyers and non-
lawyers; limitations on 
communications with persons 
outside law firms, including 
represented persons, judges, 
jurors; special rules relating to 
litigation such as proper 
courtroom conduct, honesty and 
candor, frivolous claims, and 
defenses, sanctions for 
misconduct. 
Computers for the 
Paralegal, 
CCACFPCR45/2 
Meets the Standard: 
Courses such as law office 
management and law-related computer 
technology courses are encouraged 
and are classified as legal specialty 
courses if they meet all four criteria of 
the definition of a legal specialty 
course stated in section I.1 above. 
Meets the Standard: 
Manage information manually 
and through computerized 
databases. 
Credits and Debtors 
Rights, 
CCACDRCR45/3 
Meets the Standard: 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
practical paralegal skills. 
Meets the Standard: 
Determine which areas of law 
are relevant to a particular 
situation; 
 
Understand the legal process 
and the nature of law practice, 
emphasizing the role of the 
paralegal in the delivery of legal 
services. 
Criminal Law, 
CCACRLCR45/3 
Meets the Standard: 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
practical paralegal skills. 
Meets the Standard: 
Determine which areas of law 
are relevant to a particular 
situation; 
 
Understand the legal process 
and the nature of law practice, 
emphasizing the role of the 
paralegal in the delivery of legal 
services. 
Domestic Relations, 
CCADRCR45/3 
Meets the Standard: 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
Meets the Standard: 
Determine which areas of law 
are relevant to a particular 
situation; 
 
Understand the legal process 
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practical paralegal skills. and the nature of law practice, 
emphasizing the role of the 
paralegal in the delivery of legal 
services. 
Legal Drafting I, 
CCALDICR45/3 
Meets the Standard: 
Legal writing  
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.) 
Meets the Standard: 
Legal writing involves the 
application of the critical 
thinking, organizational, 
communications and legal 
research skills listed above. 
Paralegal education programs 
should be able to demonstrate 
that their graduates can: 
1. Understand and apply 
principles of writing and rules of 
English grammar to all writing 
tasks; 
2. Write in a style that conveys 
legal theory in a clear and 
concise manner; 
3. Read and apply a court 
opinion to a fact situation; 
4. Report legal research findings 
in a standard interoffice 
memorandum or other 
appropriate format; 
5. Cite print and electronic 
primary and secondary sources 
in proper form; 
6. Draft client correspondence 
and legal documents, using 
proper format and appropriate 
content; and 
7. Locate and modify 
standardize forms found in 
formbooks, pleadings files, form 
files, or a computer data bank to 
fit a particular situation. 
Legal Drafting II Meets the Standard: 
Legal writing 
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.) 
Meets the Standard: 
Legal writing involves the 
application of the critical 
thinking, organizational, 
communications and legal 
research skills listed above. 
Paralegal education programs 
should be able to demonstrate 
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that their graduates can: 
1. Understand and apply 
principles of writing and rules of 
English grammar to all writing 
tasks; 
2. Write in a style that conveys 
legal theory in a clear and 
concise manner; 
3. Read and apply a court 
opinion to a fact situation; 
4. Report legal research findings 
in a standard interoffice 
memorandum or other 
appropriate format; 
5. Cite print and electronic 
primary and secondary sources 
in proper form; 
6. Draft client correspondence 
and legal documents, using 
proper format and appropriate 
content; and 
7. Locate and modify 
standardize forms found in 
formbooks, pleadings files, form 
files, or a computer data bank to 
fit a particular situation. 
Legal Research, 
CCALRCR45/3 
Meets the Standard: 
Legal research 
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.) 
Meets the Standard: 
Legal Research involves the 
application of the critical 
thinking, organizational and 
communication skills listed 
above. Paralegal education 
programs should be able to 
demonstrate that their graduates 
can: 
1. Prepare and carry out a legal 
research plan; analyze and 
categorize key facts in a 
situation; 
2. Use both print and electronic 
sources of law to locate 
applicable statutes, 
administrative regulations, 
constitutional provisions, court 
cases and other primary source 
materials; 
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3. Use both print and electronic 
sources of law to locate 
treatises, law review articles, 
legal encyclopedias, and other 
secondary source materials that 
help explain the law; 
4. Read, evaluate and analyze 
both print and electronic sources 
of law, and apply them to issues 
requiring legal analysis; 
5. Properly cite both print and 
electronic sources of law; 
6. “Cite check” legal sources; 
and 
7. Identify, locate and 
appropriately use both print and 
electronic resources to update 
and verify the reliability of cited 
legal authority. 
Legal Research in 
Practice, 
CCALRPCR45/2 
Meets the Standard: 
Legal research 
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.) 
Meets the Standard: 
Legal Research involves the 
application of the critical 
thinking, organizational and 
communication skills listed 
above. Paralegal education 
programs should be able to 
demonstrate that their graduates 
can: 
1. Prepare and carry out a legal 
research plan; analyze and 
categorize key facts in a 
situation; 
2. Use both print and electronic 
sources of law to locate 
applicable statutes, 
administrative regulations, 
constitutional provisions, court 
cases and other primary source 
materials; 
3. Use both print and electronic 
sources of law to locate 
treatises, law review articles, 
legal encyclopedias, and other 
secondary source materials that 
help explain the law; 
4. Read, evaluate and analyze 
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both print and electronic sources 
of law, and apply them to issues 
requiring legal analysis; 
5. Properly cite both print and 
electronic sources of law; 
6. “Cite check” legal sources; 
and 
7. Identify, locate and 
appropriately use both print and 
electronic resources to update 
and verify the reliability of cited 
legal authority. 
Legal Terminology, 
CCALTECR45/3 
Meets the Standard: 
Courses that introduce students to the 
paralegal profession and courses that 
provide an overview of legal 
principles are encouraged and are 
classified as legal specialty courses if 
they meet all four criteria of the 
definition of a legal specialty course 
stated in section I.1 above. 
Does not meet the standard as 
there was no mention or data 
available: 
Not mentioned 
Legal Transcription, 
CCALTRCR45/2 
Meets the Standard: 
Courses such as legal research, legal 
writing, litigation, probate, real estate, 
and other courses in specific areas of 
law practice are typically legal 
specialty courses if they emphasize 
practical paralegal skills. 
Meets the Standard: 
Legal writing involves the 
application of the critical 
thinking, organizational, 
communications and legal 
research skills listed above. 
Paralegal education programs 
should be able to demonstrate 
that their graduates can: 
1. Understand and apply 
principles of writing and rules of 
English grammar to all writing 
tasks; 
2. Write in a style that conveys 
legal theory in a clear and 
concise manner; 
3. Read and apply a court 
opinion to a fact situation; 
4. Report legal research findings 
in a standard interoffice 
memorandum or other 
appropriate format; 
5. Cite print and electronic 
primary and secondary sources 
in proper form; 
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6. Draft client correspondence 
and legal documents, using 
proper format and appropriate 
content; and 
7. Locate and modify 
standardize forms found in 
formbooks, pleadings files, form 
files, or a computer data bank to 
fit a particular situation. 
Paralegal 
Technology, 
CCAPTCR45/2 
Meets the Standard: 
Courses such as law office 
management and law-related computer 
technology courses are encouraged 
and are classified as legal specialty 
courses if they meet all four criteria of 
the definition of a legal specialty 
course stated in section I.1 above. 
Meets the Standard: 
Explain the role of technology 
in the management and 
administration of the law office. 
 
3. Use both print and electronic 
sources of law to locate 
treatises, law review articles, 
legal encyclopedias, and other 
secondary source materials that 
help explain the law; 
4. Read, evaluate and analyze 
both print and electronic sources 
of law, and apply them to issues 
requiring legal analysis; 
5. Properly cite both print and 
electronic sources of law; 
6. “Cite check” legal sources; 
and 
7. Identify, locate and 
appropriately use both print and 
electronic resources to update 
and verify the reliability of cited 
legal authority. 
 
15. Describe the process used to 
file electronically documents in 
courts that permit electronic 
filing; compare to manual filing; 
identify ethical problems related 
to electronic filing of court 
documents; 
Real Property, 
CCARPCR45/3 
Meets the Standard: 
Real estate 
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
Meets the Standard: 
Determine which areas of law 
are relevant to a particular 
situation; 
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areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.) 
Understand the legal process 
and the nature of law practice, 
emphasizing the role of the 
paralegal in the delivery of legal 
services. 
Wills and Estates, 
CCAWECR45/3 
Meets the Standard : 
Real estate 
(From: Courses such as legal research, 
legal writing, litigation, probate, real 
estate, and other courses in specific 
areas of law practice are typically 
legal specialty courses if they 
emphasize practical paralegal skills.)  
Meets the Standard: 
Determine which areas of law 
are relevant to a particular 
situation; 
 
Understand the legal process 
and the nature of law practice, 
emphasizing the role of the 
paralegal in the delivery of legal 
services. 
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APPENDIX D 
General Courses 
 
Main: CCA  
Courses and 
Standards: 
ABA  
(American Bar Association) 
AAfPE  
(American Association for 
Paralegal Education) 
Public Speaking, 
CCAPSCR45/3 
Meets the Standard: 
Students must demonstrate 
competency in oral communication. 
Programs may comply with this 
requirement by whatever means are 
appropriate for the student 
consistency they serve, such as 
requiring the satisfactory completion 
of a college-level course or courses 
that develop such skills, 
incorporating instruction into legal 
specialty courses, or having students 
demonstrate competency.   
Meets the Standard: 
1. Interact effectively, in person, 
by telephone and in written 
correspondence with lawyers, 
clients, witnesses, court 
personnel, co-workers, and other 
business professionals; 
2. Conduct effective interviews 
with clients, witnesses and 
experts. 
Introduction to 
Psychology, 
CCAIPCR45/3 
Meets the Standard: 
Such courses are usually in the areas 
of social and behavioural science, 
English composition and literature, 
foreign language, mathematics, 
humanities and natural science, and 
the fine arts. 
 
Within the requirement for 18 
semester credits or the equivalent of 
general education course work, 
students must take courses in at least 
three disciplines such as social 
science, natural sciences, 
mathematics, humanities, foreign 
language, and English. 
Does not meet the standard as 
there was no mention or data 
available: 
Not mentioned 
Introduction to 
Sociology, 
CCAISCR45/3 
Meets the Standard: 
Such courses are usually in the areas 
of social and behavioral science, 
English composition and literature, 
foreign language, mathematics, 
humanities and natural science, and 
the fine arts. 
 
Within the requirement for 18 
semester credits or the equivalent of 
Does not meet the standard as 
there was no mention or data 
available: 
Not mentioned 
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general education course work, 
students must take courses in at least 
three disciplines such as social 
science, natural sciences, 
mathematics, humanities, foreign 
language, and English. 
English 
Composition, 
CCAECCR45/3 
Meets the Standard: 
Such courses are usually in the areas 
of social and behavioral science, 
English composition and literature, 
foreign language, mathematics, 
humanities and natural science, and 
the fine arts. 
 
Within the requirement for 18 
semester credits or the equivalent of 
general education course work, 
students must take courses in at least 
three disciplines such as social 
science, natural sciences, 
mathematics, humanities, foreign 
language, and English. 
Meets the Standard: 
Understand and apply principles 
of writing and rules of English 
grammar to all writing tasks. 
Interpersonal 
Communications, 
CCAICCR45/3 
Meets the Standard: 
Students must demonstrate 
competency in oral communication. 
Programs may comply with this 
requirement by whatever means are 
appropriate for the student 
consistency they serve, such as 
requiring the satisfactory completion 
of a college-level course or courses 
that develop such skills, 
incorporating instruction into legal 
specialty courses, or having students 
demonstrate competency. 
Meets the Standard: 
1. Interact effectively, in person, 
by telephone and in written 
correspondence with lawyers, 
clients, witnesses, court 
personnel, co-workers, and other 
business professionals; 
2. Conduct effective interviews 
with clients, witnesses and 
experts. 
 
 
 
  
128 
 
 
APPENDIX E 
Computer Courses 
 
Main: CCA  
Courses and 
Standards: 
ABA (American Bar 
Association) 
AAfPE (American 
Association for Paralegal 
Education) 
Publisher, 
CCAPUBCR45/3 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard: 
4. Demonstrate basic 
Microsoft Windows 
functions; 
5. Demonstrate word 
processing program features, 
including preparing, editing, 
saving, and retrieving 
documents; 
File Management, 
CCAFMCR45/ 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard: 
4. Demonstrate basic 
Microsoft Windows 
functions. 
 
Principals of 
Bookkeeping, 
CCAPBCR45/3  
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard: 
Describe law office billing 
practices, accounting systems 
and methods used for 
determining cost of legal 
services; 
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Word Processing/ 
Outlook, 
CCAWPOCR90/4 
 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard: 
5. Demonstrate word 
processing program features, 
including preparing, editing, 
saving, and retrieving 
documents; 
14. Use e-mail functions; 
describe ethical issues that 
arise as a result of using e-
mail and other electronic 
methods of communication. 
Spreadsheets, 
CCASPSCR90/4 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
6. Describe spreadsheet 
program features and be able 
to prepare a basic spreadsheet 
and graph. 
Computerized 
Bookkeeping, 
CCACBCR45/2 
Meets the Standard: Programs 
must ensure students have 
appropriate technology skills. 
Programs may comply with this 
requirement by whatever means 
are appropriate for the student 
constituency they serve, such as 
requiring the satisfactory 
completion of an appropriate 
course, achievement of 
acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard : 
9. Describe features of typical 
law office time keeping and 
billing software programs; 
identify ethical issues that 
arise with the use of such 
programs. 
Database 
Management, 
CCADMCR90/4 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
Meets the Standard: 
7. Describe database program 
features and be able to 
prepare a basic database. 
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satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Graphics and 
Presentation, 
CCAGPCR45/2 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard : 
8. Describe the features of a 
presentation software 
program including slide 
components, graphics and 
sound and be able to prepare 
a basic presentation. 
Comprehensive 
Computer Project, 
CCACCPCR90/4 
Meets the Standard: 
Programs must ensure students 
have appropriate technology 
skills. Programs may comply 
with this requirement by 
whatever means are appropriate 
for the student constituency they 
serve, such as requiring the 
satisfactory completion of an 
appropriate course, achievement 
of acceptable scores on a test of 
technology skills, or  through 
demonstrated competency. 
Meets the Standard: 
Levels of computer literacy 
required in the typical law 
office continue to increase. 
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APPENDIX F 
 
Management Courses 
 
Main: CCA Courses 
and Standards: 
ABA (American Bar 
Association) 
AAfPE (American Association 
for Paralegal Education) 
Principles of 
Management, 
CCAPMCR45/3 
Meets the Standard: 
Courses such as law office 
management and law-related 
computer technology courses are 
encouraged and are classified as 
legal specialty courses if they 
meet all four criteria of the 
definition of a legal specialty 
course stated in section I.1. 
Meets the Standard: 
Basic knowledge of the 
fundamentals of law office 
management and organization 
is essential to the entry-level 
paralegal. This knowledge can 
be presented through a stand-
alone course or as part of the 
general program curriculum. 
Paralegal education programs 
should be able to demonstrate 
that their graduates can: 
1. Identify and explain basic 
principles of management; 
2. Explain issues relating to 
employment and promotion of 
paralegals; 
3. Identify and describe the 
different types of law offices 
including organization, 
management and personnel 
structure; 
4. Identify and explain the 
different management, 
administrative and support 
roles performed by lawyers and 
non-lawyers in the law office; 
5. Describe law office billing 
practices, accounting systems 
and methods used for 
determining cost of legal 
services; 
6. Understand administrative 
systems used in law practice, 
including client relation 
systems, conflict management, 
personnel, docket/calendaring 
systems, billing systems, and 
risk management systems; and 
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7. Explain the role of 
technology 
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APPENDIX G 
 
Career Development Courses 
 
Main: CCA Course and 
Standards: 
ABA (American Bar Association) AAfPE (American 
Association for Paralegal 
Education) 
Career Development, 
CCACDVCR45/3 
 
Meets the Standard: 
Placement efforts must include 
assisting students in developing 
resume writing, interviewing, and job 
search skills. 
The program must provide 
information and resources concerning 
current paralegal employment 
opportunities. 
Does not meet the 
standard as there was no 
mention or data available 
Not Mentioned 
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APPENDIX H 
 
Career Development Courses 
 
Main: CCA Course and 
Standards: 
ABA (American Bar Association) AAfPE (American 
Association for 
Paralegal Education) 
Career Development, 
CCACDVCR45/3 
 
Meets the Standard: 
Placement efforts must include 
assisting students in developing 
resume writing, interviewing, and 
job search skills. 
The program must provide 
information and resources 
concerning current paralegal 
employment opportunities. 
Does not meet the 
standard as there was 
no mention or data 
available 
Not Mentioned 
 
